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INTRODUCTION

If you happen to be a student interested in developing your foreign language skills and getting the best
results, this guidebook is addressed to you. Or maybe you are a foreign language teacher and would like to
improve your teaching skills? Well, we hope that also you will find this publication useful.
While writing the guidebook, we had two groups of users in mind: academic students and teachers. This
publication is a result of cooperation between four universities, which have been working together on an
Erasmus+ project called Formative Assessment Benchmarking for Foreign Language Learning & Teaching
in Higher Education (FAB) for the past two years with the aim of promoting the idea of formative assessment
and implementing it into the practice of foreign language teaching and learning.
The main goal of the guidebook is to make the principles of formative assessment more accessible and
clearer. Formative assessment - applied together with the more traditional, so-called summative assessment
(e.g. tests or exams) - can be effectively used in teaching foreign languages in HE institutions.
The booklet describes the concept of formative assessment, explains its benefits, and gives advice on how to
plan and teach classes.
It is commonly believed that students should be assessed because teachers need to know what the learners
can or can't do, or what they know. However, teachers sometimes forget that one of the functions of
assessment is to give information which, when provided appropriately, can help influence students' actions, so
that they are better able to manage their learning practice. Thus, evaluation should also be motivational. It
ought to - as far as possible - accurately point to students' acquired knowledge and skills. Moreover, the
manner in which the evaluation is communicated or expressed should be as important as the mark itself. This is
the essence of formative assessment. The role of formative assessment is to support student development, not
to hinder it, and to motivate students, not discourage them. Therefore, the basic condition of formative
assessment is giving proper feedback. Such feedback should be formulated in a friendly way (the so-called
positive code). We evaluate the students’ achievements rather than their failures or shortcomings.
Part One of the guidebook is addressed to teachers. Here we try to outline what are to us the most significant
facts relating to the theory of assessment.
We then present a selection of examples demonstrating how the theory can be applied in practice, that is, in
the classroom. Examples of good practice have been collected during lesson observations conducted by
foreign language teachers in four HE institutions: Kaunas, Pécs, Turku and Warsaw. You may already be
familiar with some of these suggestions but, hopefully, assembling them in one place will be of practical
value. You will notice that the examples we have chosen are accompanied by some additional information,
such as the level/s at which the strategy, activity or task may be used with students, or skills which they might
help to develop. We hope that you will want to test the suggested activities with your students, perhaps in the
new academic year. The teachers who participated in the FAB project claim that the use of these activities
brings them professional satisfaction and motivates their students to take on greater responsibility, become
more reflective learners and participate in language classes more actively.
In the final section of the booklet you can read what the teachers have told us about their experience and
why they appreciate the inclusion of formative assessment in their teaching practice.
5

Part Two of our guidebook, although intended primarily for students, may also be of interest to teachers.
Here you will find some basic definitions of formative assessment and its value in learning the language more
independently – effectively with more courage, confidence and motivation. It also contains a section in which
you can test your understanding of this specific approach, and learn why the teacher who uses it, exploits
particular teaching techniques. For this purpose we have designed a quiz featuring various classroom
situations. Some of them may already be familiar to students. Respondents are asked to choose, out of three
options given, an opinion about each situation presented in the quiz. These opinions are expressed by an
imaginary ‘Professor FAB’, whose task is to promote the ideas of formative assessment and a supportive
approach in language education.
We do hope that that formative assessment will be increasingly embraced by teachers, also in institutions of
higher education where formative approach has not been very popular to provide students with adequate
support in learning foreign languages and other subjects. We kindly wish you every success and satisfaction
in your foreign language learning and teaching.
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GUIDEBOOK FOR TEACHERS
THEORETICAL PART
prepared by Nemira Mačianskienė, Vytautas Magnus University, Lithuania

INTRODUCTION
Success in today’s dynamic and competitive world can be achieved by those who know what they want, how
to achieve their goals and are able to monitor, assess and enhance their progress towards meeting the set
goals. Consequently, education should create opportunities for students to engage in a coherent and
balanced process of development, where learning goals, teaching and learning strategies as well as
assessments are aligned.
Being a process of gathering data, assessment allows teachers to obtain data about their teaching process,
and students to obtain data about their learning process, and then, on the basis of this data, to gear further
teaching and learning processes in order to achieve the set goals of education.
Teachers from four university language centers in four different EU countries, led by the Language Centre of
the University of Warsaw as the founder and coordinator of the project, undertook the idea to explore the
concept of formative assessment and its use at higher education institutions. The chapter of the guidebook for
teachers will:
1.
2.
3.
4.

provide a description of the FAB project;
present conclusions resulting from the FAB project;
give the definition and explain the term “formative assessment”;
present guidelines for teachers on how to improve the efficiency of the teaching process using the key
elements of formative assessment;
5. present a list of FA techniques including advice on how to use them in the classroom;
6. summarize the advantages of the use of FA;
7. provide references on FA (books, articles, websites).

1. DESCRIPTION OF THE FAB PROJECT
FAB - Formative Assessment Benchmarking for Foreign Language Learning & Teaching in Higher Education - is
an international educational project, financed through European Union funds under the Key Action 2:
Cooperation for innovation and the exchange of good practice. The main aim of FAB project was to improve
the quality of language instruction through providing the language teachers with suitable formative
assessment tools to evaluate speaking skills.
Preparing the project proposal, the coordinators performed a comprehensive literature review on formative
assessment and found lack of extensive research in this field as well as absence of projects targeted to
promotion of this method at higher education institutions where multilingualism and transculturalism are being
7

promoted. Therefore, it was decided to fill in this gap and undertake the endeavor to raise teacher and
student awareness on the subject, to expand teacher theoretical and practical knowledge and
implement FA tools in everyday teaching practice. This was expected to increase motivation, commitment and
sense of responsibility in the learning process on the part of the students, which decidedly translates into a
higher effectiveness of the didactic process. As for the teachers, the implementation of the FA tools was
expected to allow them to provide a high quality teaching service and to meet the learners’ needs, which are
becoming increasingly versatile nowadays.
Furthermore, as oral communication is of utmost importance in today’s global world and assessment of
speaking skills is a rather complicated issue, when grading students for speaking activities can sometimes
discourage them from speaking instead of motivating to continue practicing, it was decided to focus on
formative assessment of speaking skills, which can be greatly beneficial here. Using the formative assessment
tools in their everyday work, teachers were expected to increase the quality of their teaching, which in turn
would result in greater motivation to learn the foreign language on the part of the students, a higher
effectiveness of whole learning process and, eventually, proficiency in the use of foreign languages.

FAB participants:


University of Warsaw (Uniwersytet Warszawski), Poland - coordinator and the
main organizer of FAB activities.

Project partners:




The University of Pecs (Pecsi Tudomany Egyetem), Hungary;
Turku University of Applied Sciences (Turun Ammattikorkeakoulu), Finland
Vytautas Magnus University (Vytauto Didžiojo universitetas), Lithuania.

In total, over 200 teachers and a few thousand students (as participants in language courses) from the four
partner institutions took part in the project either in a direct or indirect way. The duration of the project was
two years: from 01.10.2015 to 01.10.2017.
Various activities were undertaken as part of FAB (see Figure 1):
All partner institutions conducted introductory surveys for teachers and students seeking to identify how well
both the teachers and students were aware of the key principles of FA and how they organized assessment in
general, including formative assessment. At the end of the project, final questionnaire surveys were conducted
to assess if students and teachers have increased their awareness of formative assessment principles and how
they practically implemented formative assessment in teaching and learning languages. Results of the surveys
and reports on summarized conclusions can be accessed from FAB website.
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During the whole project, project website and Facebook pages were maintained to spread information on
project activities and provide a forum for communication. Project activities were also disseminated through
FAB Newsletters – 8 Newsletters were published which presented various updates on project work and
results.
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All teachers underwent at least three workshops on FA in their institutions and then implemented the ideas
gained in their lessons. Peer-observations were organized in which teachers in partner countries observed
each other’s lessons and filled in Peer-observation forms aiming at identifying interesting and useful FA
instances and learning from each other. The same work was carried out visiting partner institutions and
observing colleagues’ lessons, filling Lesson observation forms and discussing the observed lessons with
colleagues. For more on lesson and peer-observation see Reports of project partners on FAB website.
International project meetings were organized in Warsaw, Kaunas and Pecs to discuss the progress of the
project, share experiences on project implementation in the partner countries and envisage future
perspectives. The final conference of the project in Warsaw on 17 September 2017 will summarize the
achieved project outcomes.
While working on the project, we paid a lot of attention to the skill of lifelong learning, because the methods
and techniques promoted by our project proved useful both in the process of formal education and life
experience after its completion.

2. CONCLUSIONS RESULTING FROM THE FAB PROJECT
A number of conclusions can be drawn as the result of FAB project implementation activities; some will be
presented further on:
First, as expected, academic staff and, consequently, students, increased their awareness of the didactic
processes of formative assessment and its benefits for language learning. Knowledge of FA and skills of its
implementation are particularly significant in the area of foreign language instruction in the context of a
united Europe, where multilingualism and transculturalism are being promoted. Lesson observations allowed to
identify the following:
A. partners emphasize the importance of establishment of a classroom culture that facilitates learning. In
all partner institutions good rapport between teachers and students, friendly and comfortable
atmosphere which motivates students to participate were observed;
B. not all teachers establish learning objectives and track individual student progress toward these goals
consistently, thus, awareness of the importance of this key principle gained due to theoretical seminars
and practical implementation of their results during FAB project has contributed to improved practices in
teaching languages at partner institutions;
C. for some partners whose educational system expects teachers to be the only evaluators of students’
work; therefore, acquaintance with theory on formative assessment, practical procedures and benefits
of FA has had an enormous effect of the mindset change.
Second, the implementation of the FA tools, peer observations on the national level and lecture observations
on the international level, exchanging experiences on the use of formative assessment tools allowed teachers
to provide a high quality teaching service and to meet the learners’ needs, which are becoming increasingly
versatile nowadays.
A. Project teachers concluded that it is important to use such methods of teaching which encourage
students’ active participation, self-reliance and self-reflection, create possibilities for group work, make
students interested in the target language, make students engaged in the process of learning a
language.
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B. Teachers agreed that it is necessary to treat students’ language mistakes as a natural opportunity to
teach and learn more effectively, so they recognized the importance to correct students’ mistakes in a
way that motivates them to learn more and that point out students’ strengths.
C. It was identified in some institutions and with some teachers that occasions where students assess their
own work or their progress and do peer-assessment are rare; students are not given a chance to assess
to what degree they have achieved the set objectives by the end of the lesson. Thus, project provided
ideas for teachers to change the existing practices hitherto.
D. Teachers admitted that there are other areas of improvement: they should discuss communicative tasks
with students, create more opportunities for active learning to take place and take into account
individual differences.
Third, exploring the use of formative assessment tools in higher education institutions in everyday teaching
practice increased students’ motivation, commitment and sense of responsibility in the learning process,
which decidedly translated into a higher effectiveness of the didactic process.
A. Although teachers and students both agreed that being self-reliant and feeling responsibility for what
we do is important, but in some institutions this self-reliance and independence, however, did not seem
to include the practice of self-assessment. The acquaintance with undergrounding principles of FA and
practical application in their lessons allowed both students and teachers to believe that the
responsibility for assessing the performance of students can be shared between the teacher and
students.
B. Teachers learned various techniques of involving students into assessment by using qualitative
evaluation examples which not only provide students with explicit knowledge on the gaps in their
knowledge and skills, but also indicate concrete steps for improvement; thus raise their motivation and
self-reliance as well as make them more self-regulated learners.
Fourth, while working on the project, we paid a lot of attention to the skill of lifelong learning, because the
methods and techniques promoted by our project proved useful both in the process of formal education and
life experience outside the boundaries of the university.
A.
B.
C.
D.

Students gained skills in peer-assessment and self-assessment
Students gained skills in team work – assuming responsibility for the group
Students gained skills in the development of their higher-order thinking skills
Students gained skills in expressing their opinion assessing the learning and teaching process, assessing
the quality of introductory and final questionnaires and the project itself.

Fifth, besides the intangible outcomes of the project, the tangible outcomes were also created, such as
Guidebook on the best practices of formative assessment. The Guidebook is comprised of theory and
practice, including advice from the experts in formative assessment theory and practice as well as
summarized experience of project teachers who were implementing formative assessment in their lessons; it is
full of practical advice for teachers and students and will be useful for both of them in their further teaching
and learning language processes in formal educational institutions and beyond the classroom, in our lifelong
learning endeavors.
Having acquainted you with the FAB project aims, its implementation and results as well as having
summarized the FAB project conclusions, further on we will present a brief theoretical analysis of formative
assessment comparing it to summative assessment, analyze the guiding principles of how to improve the
11

efficiency of teaching using the key principles of formative assessment and provide a complied list of
formative assessment techniques, listed according to the key principles used as the background for the
project. At the end of the Guidebook a list of references for suggested reading on formative assessment,
some websites and blogs on formative assessment and a reference list of sources used to prepare this
Guidebook will be presented.

3. WHAT IS FORMATIVE ASSESSMENT?
The concept of FA was first introduced in 1971 by Bloom, Hastings and Maddaus. Definitions of FA abound,
resulting in multiple and sometimes conflicting understandings as well as different practices of this type of
assessment at schools.

FA is an ongoing process of gathering information on the extent of learning, on strengths and
weaknesses, which the teacher can feed back into their course planning and the actual feedback
they give learners (CEFR, 2001, p. 186).

FA is a planned process in which assessment-elicited evidence of students' status is used by
teachers to adjust their ongoing instructional procedures or by students to adjust their current
learning tactics (Popham, 2008)

The ongoing process students and teachers engage in when they focus on learning goals; take
stock of where current work is in relation to the goal and take action to move closer to the goal
(Brookhart, 2010a).

A wide variety of methods that teachers use to conduct in-process evaluations of student
comprehension, learning needs, and academic progress during a lesson, unit, or course. (Hidden
Curriculum (2014), created by Great Schools Partnerships).

In most cases several key aspects can be highlighted in defining the FA:





It is an information gathering process.
It is an ongoing and planned process.
Its results are used to inform teachers about the current situation and adapt teaching according to
students’ needs.
Its results show students exactly what and how can be improved.

The schools usually use two types of assessment – formative and summative, which differ in their goals,
methods and use of its results.
12

Goals of FA

Goals of SA

To improve teaching, learning and, consequently, To evaluate student learning by comparing it
students’ achievement by providing continuous against standards and/or benchmarks.
feedback.
Who performs FA?

Who performs SA?

Teacher, peers, learners themselves.

Teachers.

When is FA carried out?

When is SA carried out?

It is an ongoing process, it occurs at all stages of At the end of a unit, term, or school year, in the
the learning process.
form of an exam or test.
How is FA carried out?

How is SA carried out?

Through establishing classroom culture, tracking Through frequent testing, and measurement of
individual progress along the set goals, using a student learning used to report achievement or
variety of learning and assessment methods, failure.
actively involving students.
Marks in FA

Marks in SA

There is no final mark on the paper and no There is the final grade for the assignment or
summative grade in the grade book.
course and a summative grade.
Use of FA results

Use of SA results




to give students a realistic idea of their 
performance at the moment;




to make decisions about what actions to

take to promote further learning;



to direct students to resources as needed;



to open up communication between students
and teachers and increase students’
willingness to ask for help;



to give opportunity for students to be active
participants in the evaluation of their own
learning.

to make some sort of judgment:
to determine what grade a student will receive
on a classroom assignment;
to measure program effectiveness;
to determine whether a school has made
adequate yearly progress.
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Dyer (2016) asserts that formative assessment is “critical now, more than ever”, that it allows to transform
students into learners who set goals, know that the learning target is each day, ask questions when they don’t
understand, go back and fix missed work, know what proficient work looks, like, take time to do work. Only a
few students are motivated, on the contrary, all learners are motivated. Students expect teachers to be
sources of knowledge, whereas learners are active themselves; students are assigned scores which are
compared, learners are interested in data gathering about their learning which leads to adjustments and
improvement.
A broadly quoted definition by Robert Stake (Shute & Becker, 2010, p. 7) using a metaphor of “soup”
contrasts both types of assessment very well:“When the cook tastes the soup, that’s formative; when the guests
taste the soup, that’s summative.” It is evident that FA occurs when there is still time to improve learning and to
take action, as the information is gathered during the teaching process, before the SA.
It should be noted, however, that the distinction between formative and summative is sometimes fuzzy in
practice, and educators may hold divergent interpretations of and opinions on the subject (Hidden Curriculum,
2014); still researchers agree that both summative and formative assessments should be incorporated in the
learning process as both types of assessment have different goals and serve for different reasons, the former
focuses on assessment of learning by assigning grades, the latter serves for assessment for learning by
providing clear and explicit comments on the student’s level of the gained knowledge and skills and shows
ways for improvement.
Research indicates that formative assessment should gain more prominence in educational institutions as being
an ongoing and systematic process, it allows not only to identify gaps in learning and envisage possible
solutions, but serves for other essential purposes of education: empowers learners to take responsibility for
their learning, enables them to become active participants of the learning process who actively discuss, ask
questions, monitor their learning, self-assess and assess others’ progress and work done, thus prepare to be
active citizens of today’s society.

4. GUIDELINES FOR TEACHERS ON HOW TO IMPROVE THE EFFICIENCY OF THE TEACHING
PROCESS USING THE KEY ELEMENTS OF FA
Assessment for learning or FA can take many different forms in the classroom. In this Guidebook we are
suggesting the following six key elements that have emerged from related research (OECD/CERI, 2008), and
advise teachers to incorporate them in their teaching, seeking to improve its efficiency and aiming at
educating self-regulated learners who take responsibility for their learning:
1. Establishment of a classroom culture that encourages interaction and the use of assessment tools.
Creating a positive classroom culture and climate has been recognized as one of the main responsibilities of a
teacher and an important pre-condition of a learner-centered classroom. Lucero advises (1) learning and
using students’ names as a key to creating positive relationships; (2) starting a class with some short
“grounding” - an announcement, a funny anecdote, a relevant event or a reflective question to introduce the
topic; (3) hearing every student’s voice – giving a task in pairs, small groups and encouraging interaction; (4)
asking for constant students’ input; (5) providing choices whenever possible; (6) providing a closure at the end
of each class on what they are supposed to do next as a homework task or/and preparation for the next
class.
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When teachers join forces with their students in formative assessment process, their partnership generates
powerful learning outcomes. Teachers become more effective, students become more actively engaged, and they
both become intentional learners (Brookhart & Moss in Dyer (2016).
Dyer (2016) attributes different aspects important for the creation of a positive culture of learning, such as
strategies, structures, processes, tools, collaboration, engagement, assessment, choice, challenge, trust, mindset,
which can further be grouped into four main foci of classroom culture which support interaction and formative
assessment in class: trust, mindset, engagement, and structures.
Researchers encourage schools to change the form and function of assessment in order to “create a learning
culture where students and teachers would have a shared expectation that finding out what makes sense and
what doesn’t is a joint and worthwhile project, essential to taking the next steps in learning” (Shepard, 2000,
p. 10). The following components of such a culture are suggested: dynamic, ongoing assessment, investigation
of prior knowledge, feedback, explicit criteria, and self-assessment.
The observing teachers in FAB project noted that the observed teachers tried to create a positive classroom
climate using a variety of effective classroom culture establishing methods, which incorporated FA, see
Examples of good practice 1-12:






Most of the observed teachers create an atmosphere that facilitates active learning in their classes by
encouraging their students to speak and take part in all the activities.
The atmosphere in the classroom is warm and relaxed as the teacher communicates with the students accurately
and with understanding.
A climate in which the students display initiative is created.
Teacher communicates with the students in a very friendly manner.
Games, crosswords, songs, guessing … are playful activities that the teacher used in class to create a relaxed
atmosphere, where students could feel entertained doing the activities.

2. Setting learning goals and tracking of individual student’s progress toward these goals.
Various teaching activities used in class should help students to answer the following three questions:


Where am I going?



Where am I now?



How can I close the gap? (Atkin, Black, & Coffey, 2001).

Hattie and Timperley (2007, cited in Fisher & Frey, 2012) state that these are three key phases of a
comprehensive system which can improve student achievement. They call them: feed-up, feedback and feed
forward. Feed-up means setting the learning target. Incorporating formative assessment in class, first, teacher
and students should discuss the learning goals or targets to be achieved. The targets can be written in a
student-friendly language and accompanied with strong and weak examples of the kind of product or
performance they are expected to create. When the students know the learning goal, understand it clearly,
they will be able to concentrate on their tasks more.
The teacher should clarify, model the process, show, describe skills and activities to get the students to really
understand what their classroom experience will be, what good work is, and how their success will be
measured (Brookhart, 2010; William, 2012). Gradually the students learn how to identify their targets
themselves.
15

When the students know the target – or where they are going – then they have to measure how far they
have gone – where they are at the moment. Moss and Brookhart (2009) call this step ‘discussing the criteria
for success’. Identifying achievement of the set goals and providing immediate feedback are basic
advantages of the use of formative assessment to ensure better learning.

For example, some activities to help students assess their current level of achievement can be provided
(Chappuis & Chappuis, 2008):





a non-graded quiz administered part-way through the learning, to help both teacher and students
understand who needs to work on what;
a scoring guide with phrases prepared which reflects specific strengths as well as areas for
improvement;
identifying one’s own strengths and areas for improvement using a scoring guide;
students keep a list of learning targets for the course and periodically check off the ones they have
mastered.

Having identified their strengths and weaknesses, students should be assisted in finding ways to improve the
situation and to close the gap between the set target and the achieved outcome. Using data gathered from
formative assessment teachers feed forward - plan further instruction or intervention.

Thus, the following activities can be suggested (Chappuis & Chappuis, 2008)


giving students feedback and having them use it to set goals:




having students graph or describe their progress on specific learning targets;
asking students to comment on their progress: what changes have they noticed? what is easy that
used to be hard? what insights into themselves as learners have they discovered?

Brookheart (2009, p. 14) highlights the following teacher’s actions in FA:


Clearly communicate learning goals to students;



Help them make connections between the learning goals and work they do;



Get information from students about where they are;



Give feedback/suggestions on how to move closer to their learning goals;



Keep records that show patterns of feedback they need and receive;



Facilitate student self-assessment and goal-setting;



Using assessment information, fine-tune lessons progress and plan future lessons.
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FA strategies are effective when they are used to help students ‘bridge the gap’ between what they already
know, understand and can do and what they will know, be able to understand and do in the future. It is
important to stress that the role of the teacher is not to close the gap for their learners, but - as formative
assessment is about the development of self-regulated learners - to support them in closing this gap
themselves through their own efforts and techniques that work for them (Wilhelm, 2013).
Examples of good practice 13 – 23.
3. Use of varied instruction methods to meet diverse student needs.
Today’s learner centered language teaching methodology calls for the use of varied active learning methods
to meet diverse student needs. In order to involve everyone in active development of oral skills, pair and
group work, role plays and simulations, discussions, debates, negotiations, presentations, personalized activities,
problem-solving, educational games, information gap activities, interviews, brainstorming, picture narrating and
describing, storytelling, story completion, reporting and other creative task and topic-based speaking activities,
performed and presented in class as well as in virtual learning environment, can be used.
Black and Wiliam (1998b) find questioning and classroom discussion to be efficient in creating an opportunity
to increase students’ knowledge and improve understanding. However, they advise teachers to encourage
students to ask meaningful, reflective questions rather than simple, factual ones and then give students
adequate time to respond. Revised Blooms’ Taxonomy Model can be applied to create activities based on
various cognitive and affective learning objectives.
Teachers are advised to create maximum opportunities for their students to speak the target language in
collaborative and friendly environment, using authentic material and sharing knowledge with their peers,
preparing for efficient communication beyond the classroom in lifelong learning endeavors.
The observing teachers in FAB project noted a variety of effective instruction methods used by the observed
teachers: see Examples of good practice 24 - 32:









Humoristic real life examples presented.
The instructors were trying to apply activities that enhance willingness of students to speak in the target
language.
The teacher provided a logical sequences of tasks, which helped to prepare speaking task so thoroughly
that students could feel comfortable when speaking.
Most of the teachers make an extensive use of pair and group work.
The teacher used so many enjoyable activities alternating more playful activities with exercises from the
book that students were deeply engaged in learning throughout the whole class.
It was a very well-organized class. Students knew exactly what to do.
A variety of speaking tasks were provided to engage all the students in contributing.
Teacher often encourages students to express their opinion, not to be afraid of speaking.
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4. Use of varied approaches to assess student understanding.
Checking for understanding is an important part of the teaching and learning process and the one that is
often missing (Fisher & Frey, 2012). Teachers should not only assess “individual student progress over time, in
realistic settings, and in a variety of contexts” (OECD/CERI, 2008), using different means of assessment, but
they, first of all, should identify how students understood the new material, what was not clear enough, if and
how the students are able to transfer learning to new situations – a skill emphasized as important in learning
to learn.
Teachers can use “Exit slips” or “Exit tickets” that quickly collect student responses to teacher’s questions at the
end of a lesson. Based on the responses, the teacher can then modify the next lesson to address concepts that
students have failed to comprehend or skills they may be struggling with. “Admit slips” are a similar strategy
used at the beginning of a class or lesson to determine what students have retained from previous learning
experiences (Hidden curriculum, 2014).
Black and William (1998) suggest the following activities to assess students' understanding:






having students write their understanding of vocabulary or concepts before and after instruction;
asking them to summarize the main ideas they've taken away from a lecture, discussion, or assigned
reading;
having them complete a few problems or questions at the end of instruction and checking answers;
interviewing them individually or in groups about their thinking as they solve problems;
assigning brief, in-class writing assignments.

Teachers often ask students general questions to check their understanding, but often such checking is
ineffective as students do not respond, because they are shy or embarrassed to show their lack of
understanding in from of the class (For more activities see Part 5).
The observing teachers in FAB project noted a variety of effective approaches to assess student
understanding (see Examples of good practice 33-44):


The teacher adapts the content of his teaching to what students have said so far.



The teacher gives linguistic and emotional support for her students, establishes very close student-teacher
relationship, has an excellent sense of humour, portrays an expressive body language and facial
expressions.



Very supportive and helpful teacher.



Encouraging and praising words always help.



The teacher jokes, gives personal examples.

5. Feedback on student performance and adaptation of instruction to meet identified needs.
Researchers assert that feedback is information that teachers give to students about the gap between the
actual level of performance and the standard or reference level which the student has to achieve. Sadler
(1989) identified three conditions necessary for students to benefit from feedback in academic tasks. He
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argued that the student must know: (1) what good performance is (i.e. must possess a concept of the goal or
standard being aimed for); (2) how his/her current performance relates to good performance (for this,
students must be able to compare current and good performance); (3) how to act to close the gap between
current and good performance.
Teachers use different methods to assess student learning while assessing for learning.
A. teacher provided feedback
Students’ interpretation of feedback requires understanding of what constitutes good performance. The key
principles of good feedback are rooted in helping students internalize good performance standards. (Oxford
Learning Institute)
Specific, detailed and constructive feedback about students’ work can come in the form of, e.g. “journal
entries, essays, worksheets, research papers, projects, ungraded quizzes, or works of art, design, and
performance. Feedback may be used to revise or improve a work product” (Hidden curriculum, 2014).
Researchers (Moss & Brookhart, 2009; William, 2012) encourage teachers to give feedback that feeds
forward rather than backward. Feedback should be timely, understandable and descriptive which measures the
students’ achievement in terms of the following:

Goals
Strengths

Takes into accounts
the goals that are
Identifies good
to be achieved.
points acquired
successfully.

Weaknesses
Identifies
inadequacies to be
improved.

Route
Suggests a route in
the form of
corrective feedback
to close the gap
between whathas
been acquired and
what has not.

FA helps support the expectation that all children can learn to high levels and contradicts the opinion that
poor performance is attributed to lack of ability and therefore students should be encouraged and willing to
invest in further learning (Boston, 2003).
Examples of good practice provided by the observing teachers:


The teacher consistently praises the students.



Teacher corrects students’ mistakes very patiently.
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B. peer provided feedback
Students should also learn how to assess their peers; therefore, teachers could provide them with guidelines
how to do that and with grids or worksheets with assessment criteria, i.e. areas to be assessed and aspects to
focus on. Peer assessment is a valuable component of FA. Students usually accept criticism from their peers
very seriously, they also like playing the role of assessor or expert and evaluate peers very sensibly (Black
at al., 2004).
However, peer assessment will be a valuable activity if the teacher creates opportunities for students to
acquire this skill. Black (2004) suggests some simple and effective activities here: (1) using “traffic light” icons
where green, yellow or red stand for good, partial, or little understanding; (2) indicating the same
judgements using hands-up, then teachers pair the greens and the yellows to help each other and works with
the red ones on deeper problems.
In any case, students should be given guidance on the evaluation criteria, on scoring rubrics. They have to
clearly understand two things; the aim of the work and what it means to complete it successfully (Black, 2004,
p. 15). As it was concluded by our Finnish partners after lesson observation activities “Peer assessment lessens
teacher’s work” (FAB project website).
Examples of good practice provided by the observing teachers:



Before presentation 5 students were asked to evaluate presenter’s preparation, presentation and
monitoring of discussion and comment on the evaluation sheets provided.
The teacher establishes a level of difficulty which encourages success. The teacher makes the methods of
self-evaluation and peer evaluation clear and purposeful for students. The handouts for the students are
prepared very professionally: new idioms are defined, illustrated by pictures and example sentences.

C. student self-assessment
Self-assessment is very closely related to peer-assessment. Sometimes these two activities are done
simultaneously, especially if peer-assessment is done orally.
Teachers should help students become more aware of their learning needs, strengths, and interests so they
can learn to learn and take greater responsibility over their own educational growth (Hidden curriculum,
2014). For this reason, students should learn to self-assess their activities, by thinking about their own learning
processes, reflecting on what they do well or where they have to improve, and be able to tell what they have
learned or still need to learn to meet the course expectations or learning standards.
Researchers (Black et al., 2004, p. 14) say it is most difficult to make students think “of their work in terms of
a set of goals”. Students should be taught to always remember the aim of the activity and to assess their
progress in terms of meeting the aim. While learning how to do it students develop their metacognitive
strategies.
Examples of good practice provided by the observing teachers:




An extremely warm, positive and encouraging teacher who often invites the students to think why certain
activities for language learning are chosen, what progress they have made or how they could improve,
etc.
Most of the teachers give the students opportunities to reflect on the work they have done.
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After pair work or group work teacher gave each student 3 stickers to evaluate partners and self by
drawing 2 smiles – one for content, another for active participation (happy, neutral and sad smiles)
Students mostly auto-corrected themselves, and every such intent was praised by the teacher.

Having received feedback on their current status of performance, students should know what is next, i.e. what
to do next to improve the situation. So they need to set goals and plan their further activity. If students know
how to improve, their learning becomes more purposeful and they feel more responsible for it, thus prepare
for lifelong learning better.
See examples of good practice number45 – 50.

6. Active involvement of students in the learning process.
In order to succeed, students have to change their role from being passive recipients of knowledge to
becoming active participants in knowledge creation. Active learning means that students are engaged in the
process of communicating ideas, they process information, relate it with their prior knowledge, transfer it to
new situations. Active learning is based on the theory of constructivism which emphasizes active construction of
knowledge on the part of the student, where students change or supplement their current knowledge and
understanding with deeper levels of understanding in the process learning which is, according to
constructivists, a process of meaning making. Social constructivists (Vygotsky and others) say that learning
occurs in interacting with others, e.g. teacher or peers; therefore, interaction activities are of utmost
importance in developing active learning ethos in class.
Teachers play a key role in organizing active student involvement in the learning process; for some teachers
this should mean changing their usual role from being an expert in the field to becoming a facilitator,
supporting students and allowing them to become experts themselves by engaging, questioning, finding
answers to problem questions, discussion and decision-making. Strategies of active involvement include group
activities and discussions on questions posed by the teacher or students themselves, debates, discussion panels,
accurate note-taking by using various templates or incomplete handouts, in-class demonstrations, quizzes and
opinion surveys.
The methods of active student engagement require time for preparation and pedagogical expertise on the
part of teachers as they have to prepare active student involvement tasks, provide examples of good
performance, scaffolding in terms of language and content and be able to organize, manage and monitor
active student engagement activities. On the other hand, active student involvement activities “produce
learning that transfers readily to many situations beyond the classroom” (Knapper, 2007). Such activities also
require transferring some power and control from teacher to student, making students responsible for their
learning. But that is what life beyond university, i.e. lifelong learning, requires from all of us.
Examples of good practice 51 - 62 provided by the observing teachers:





All the students felt comfortable to speak. Students felt free to ask questions.
Students were given a lot of responsibility related to the lesson
Students dominated the learning process, the task of the teacher was walking around listening and
helping if it was necessary.
Active students engage in a really sophisticated discussion expressing well-reasoned opinions.
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5. A LIST OF FA TECHNIQUES INCLUDING ADVICE ON USING THEM IN THE CLASSROOM

FORMATIVE
ASSESSMENT
TECHNIQUES

ADVICE ON HOW TO USE THEM IN THE CLASSROOM

CREATING A POSITIVE LEARNING ENVIRONMENT
CREATING A
CLASSROOM
CODE OF
CONDUCT

A positive and productive classroom requires a common understanding of positive
and negative behaviours. To establish this understanding, discuss with students the
ways they like to be treated: create lists of behaviours that are respectful, fair, kind
and empathetic. Conclude that treating others the way you want to be treated is
the best code of conduct (1)*.

SURVEYS IN
CLASS

Give students cards with a question regarding their interests, preferences, funniest
event, etc. Each student performs a poll or a survey on a different question asking
all the members of the group (including the teacher). Then they summarise
information in a graph and present to class interpreting the research results and
drawing conclusions (6).

SMALL TALK

Another activity to get to know each other better. After discussing the topic of small
talk – its aims and topics that can be discussed, ask students to have a small talk.
They usually enjoy getting to know each other (6).

MEANINGFUL
SMALL TALK

After discussing small talk, have a discussion on anti-small talk. Give students cards
with 2 meaningful questions and ask them to write 1 meaningful question on their
own. Have them mingle up and discuss these questions with 3 peers. Afterwards
discuss the most interesting, discussible or, on the contrary, disturbing and
uncomfortable questions (6).

TAKING
EMOTIONAL
TEMPERATURE

Ask students to think about how they are feeling right now being in this new class.
Give them a small sticker and ask “to measure their emotional temperature” by
evaluating it from -5 (very stressed, uncomfortable, tense) to +5 (relaxed, happy,
confident) with 0 in the middle meaning neutral – neither tense nor relaxed. Collect
the slips and have one pair summarize the results by indicating them on the
classroom board scale. Discuss. Do the same measurement at the end of the class
(6).

INSTILLING
INTRINSIC
MOTIVATION

People need to feel good about themselves. Help students understand that we feel
good if we engage in positive actions by discussing a 3-step process for choosing
positive actions: 1 – we have a positive thought; 2 – we constantly act with the
thought; 3 – we experience a feeling about ourselves based on the action. That
feeling leads to another thought and the cycle begins. Discuss how to change a
negative thought into a positive one which leads to a positive action and a positive
feeling about themselves – a powerful intrinsic motivator (6).
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CHECKING UNDERSTANDING
INDEX
Periodically, distribute index cards and ask students to write on both sides, with
CARD/SUMMARIES these instructions: (Side 1) Based on our study of (unit or topic), list a big idea that
you understand and word it as a summary statement. (Side 2) Identify something
about (unit or topic) that you do not yet fully understand and word it as a statement
or question (3)
ADMIT TICKETS

Admit tickets are done at the very beginning of the class. Give them small cards or
tickets to respond to questions about homework, or on the lesson taught the day
before. Collect the cards and use them to plan further teaching (4).

FIST OF FIVE

This technique gives a quick, immediate assessment. Ask your students a question
and have them respond by showing you their level of understanding - they hold up
one finger if they are still unsure of a topic and need to be provided with more
information, 3 or 4 fingers - if they are on their way to fully understanding, and 5 if
they have mastered the unit and are able to demonstrate their knowledge and
understanding (4).

ROUND ROBIN
CHARTS

Pass charts among groups of 4 to 5 to assess understanding. The group records an
answer to an open-ended question. They can also share knowledge they have on a
topic covered in class. Once the students finish with the chart, they pass it on to the
next group. Once every group has worked on every chart, responses are discussed
as a class (2).

THINK-PAIR-SHARE A quick and simple technique to identify the students’ level of understanding. Ask a
question (e.g. “What did you learn during today’s lesson?” or “What connections
can you make to your own life based on what you have learned so far?”), give
students a few minutes to think and write down their answers. Then pair them up
with partners to discuss their answers. Mover around to listen to discussions. Then
students can join a larger group or the whole class (2; 4).
QUESTIONING

Questioning is a great formative assessment strategy to determine the depth of
student understanding. Ask students lower level questions that focus on the facts and
general information about a topic. Use higher level questions to encourage students
to think about and reflect on their learning. Bloom’s Taxonomy contains six levels of
thinking that teachers can use to guide the questions they ask their students (4).
ASKING WHAT STUDENTS HAVE LEARNT

USING CARDS

Students can jot down their responses on what they have learnt in today’s lecture on
a slip of paper and
-

ONE MINUTE
ESSAYS

hand them in
discuss with the partner
discuss with the whole class (4)

Pose a question to the students and tell them they have one minute to write down
their response. Ensure the question you ask can be answered in one minute. Use
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questions that cause students to reflect on learning and make personal connections
with their own lives. Use Bloom’s Taxonomy of question starters if you are unsure of
how to pose a question. Aim for questions that use the three higher levels (4). Then
students can share their answers in pairs or groups.
ONE SENTENCE
SUMMARIES

Ask students to provide you with a one sentence summary of what they have learnt
today. Give students time to reflect on their learning and encourage them to think
about their response. The depth of the student summaries will indicate their
understanding of the topic or unit to date and provide you with direction for future
planning of lessons (4).

MISCONCEPTIONS Present students with common or predictable misconceptions about a designated
concept, principle or process you discussed in today’s lecture. Ask them to say if they
agree or disagree with it and to explain why. Misconceptions can be provided in
the multiple-choice or true-false quiz formats (3).
THE THREE MINUTE Ask students to stop and reflect on the concepts and ideas that have just
PAUSE
been introduced, make connections to prior knowledge or experience, and seek
clarification. Ask them to choose some open-ended statements and finish them:






I changed my attitude about …
I became more aware of …
I was surprised about …
I related to …
I empathized with … (3).

IDEA SPINNER

Create a spinner marked into 4 quadrants and labelled: “Predict, Explain,
Summarize, Evaluate.” After presenting the new material, spin the spinner and ask
students to answer a question based on the location of the spinner. For example, if
the spinner lands in the “Summarize” quadrant, you might ask them to “List the key
concepts just presented (3).

CUBING

Display 6 questions from the lesson. Have students in groups of 4. Each group has 1
die. Each student roles the die and answers the question with the corresponding
number. If a number is rolled more than once, the student may elaborate on the
previous response or roll again (3).

RSQC2

In 2 minutes, students recall and list in rank order the most important ideas from a
previous day’s lesson. In 2 more minutes, they summarize those points in a single
sentence, then write 1 major question they want answered, then identify a thread or
theme to connect this material to the course’s major goal (3).
TRACKING PROGRESS AGAINST THE SET GOALS

CONFERENCES

One-to-one conferences allow teacher to formatively assess the level of student’s
understanding. Prepare target questions beforehand – this way you will collect
more purposeful information (4).

CHECKLISTS

Create a checklist for topic- or task-based speaking assignments that are given to
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students so they can assess if they have completed all the steps in a task or included
all the needed information in an assignment (4).
Students often are assigned to give presentations on a topic in class. Have others
assess peer presentations according to an assessment template which includes
assessment criteria agreed upon with the students, e.g.

PRESENTATION
CRITERIA

Preparation (took time to prepare; good quality of slides; visuals included)
 Presentation (interesting, useful content, eye-contact, clear explanation,
excellent organisation, rapport with the audience)
 Discussion (discussible and meaningful questions provided, good moderation
skills, listening and reacting to students’ responses).
Students have to assess each other’s presentations by giving verbal comments and
advice, starting with positive ones (6).


OBSERVATIONS

Teachers can gather valuable information while observing their students. Recording
information can take several different forms.
-

-

3-2-1
COUNTDOWN

Using sticky notes to jot down observations, which can be filed into individual
student folders or binders.
Using a grid that contains all the students’ names, while observing information on
their current speaking skills is written next to the student’s name. The grid allows to
see who has not been observed.
Using file cards with notes about individual students. If observations are taken
over a number of classes, it is possible to determine whether there is a pattern to
the behaviours you observe (4).
Have students finish the lesson by giving them cards to write on or they can respond
orally. The have to respond to 3 statements:
3. things they did not know before;
2. things that surprised them about the topic;
1. thing they want to start doing with what they’ve learned (2)
You can have other statements:




3 things you found out, 2 interesting thigs; 1 question you still have
3 differences between __; 2 effects of __ on _; 1 question you still have
3 key words; 2 new ideas; 1 though to think about (3)
ACTIVE INVOLVEMENT OF ALL STUDENTS

SCAFFOLDING

Prepare templates and worksheets, grids and hints for students to organise their
speaking activities and to support their active participation.
Use dialogue frames with the main questions and beginning of utterances to be
completed by students and then practiced or provide discussion gambits – set
phrases to express different functions, such complimenting, giving or asking for
feedback, joining in the discussion, stressing the main point, agreeing/disagreeing,
asking for focused repetition, etc. (6)
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FOUR CORNERS

In each corner of the room, stick one label: “Strongly Agree,” “Agree,” “Disagree,”
and “Strongly Disagree.” Call out a fact or statement about the current unit of
study. Students go and stand in the corner that matches their response. Encourage
students to share their reasons for choosing the response. Have one or two students
from each corner share their answers with the rest of the class. By listening to the
students as they discuss their reasons and share them with the class, you are
provided with information that can guide future lessons (4).

GRAPHIC
ORGANIZERS

Teaching how to organize your speech is a very important task. Use Education Oasis
or any other website to find templates of graphic organizers which not only provide
a visual representation of organization of a fiction and non-fiction text but help
students to organize their own thoughts according to a necessary pattern:
sequencing, comparison, cause and effect, etc. Students start by completing the
template with their thoughts and understandings about a unit of study. Later they
can use this visual representation in organizing their speaking activities (4; 6).

OPEN-ENDED
QUESTIONS

Using open-ended questions allows you to determine the depth and breadth of
student learning. Ask students questions that cannot be answered with “yes” or “no”
or another one-word answer. Open-ended questions require students to think about
their answers and use their knowledge and understanding about a topic in their
responses. Questions that involve the word “why” often encourage deeper thinking
(4).

SELF-MARKING
QUIZZES

Create a number of quizzes that contain higher and lower level questions. Allow
students to take these quizzes and use a key to mark the quizzes themselves.
Students are able to determine their level of understanding regarding a particular
topic or unit of study. They can also identify areas they need to spend more time
learning by taking these self-marking quizzes. It is important to stress to students
that the purpose of these quizzes is to identify areas for further development and
that the number of correct or incorrect responses is not important (4).

THREE FACTS AND
A FIB

A great strategy to find out what students have learned about a unit of study.
Students write down three facts and one fib about a topic. They take turn sharing
their three facts and a fib with a partner, in a small group, or with the entire class.
Students enjoy trying to identify the “fib.” Teacher circulates throughout the class as
the students are writing and sharing what they have written (4).

TURN AND TALK

Allows all students to talk about a question or topic that you have introduced in
class. Students turn to a neighbour and discuss their thoughts and what they have
learned about the question or topic. Both students are given the opportunity to
speak. Circulate throughout the classroom during the turn and talk activity in order
to get an idea of what they students know and have learned about the question or
topic being studied (4).

READER’S THEATRE Ask students to create a script from the assigned and discussed text and have them
perform it (3).
LIKERT SCALE

Give students 3-5 statements that aren’t clearly true or false, but are somewhat
debatable. The aim is to reflect on a text and engage in discussion with peers
afterwards. The scales focus on generalizations about characters, themes, conflicts,
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or symbolism. They help students to analyse, synthesize, and evaluate information.
For instance:
1. The character (name) should not have done (action.)
2. __________________________________________________________
strongly agree

disagree

strongly disagree (3)

GIVING FEEDBACK ON STUDENT PERFORMANCE
PEER-ASSESSMENT
ON STICKERS

Discuss criteria of a good discussant before assigning students to groups to do a
task or topic based speaking activity. Tell them to be active participants and let
them know that they will be assessed after the activity by their groupmates and
they will have to self-assess themselves. Discuss assessment criteria, e.g.



Content: excellent contribution of ideas (+3), good (+2), satisfactory (1), did
not contribute (0)
Active participation: very active (+3), active (+2), satisfactory (+1), silent
most of the time (0)

The criteria depend on a task. Sometimes the use of certain active phrases can be
assessed, e.g., giving feedback, agreeing/disagreeing; other times the use of active
vocabulary can be a criterion to be assessed. After the activity, students are given
slips of colourful paper with names of peers to be assessed and a slip of another
colour with their own name to self-assess themselves (6).
SELF-ASSESSMENT

Ask students to think and assess their learning, analysing what facts show they have
made progress towards the learning goals and what further steps in their learning
they should plan to take (3).

CRITERIA RATHER
THAN MARKS

Instead of a progress test, assess if the students are successful when compared
against some ‘can do’ criteria statements. Create a list of 10 ‘can do’ statements
depending on your course or unit speaking learning outcomes, e.g. “I can take part
in a discussion and explain my point of view clearly and politely”. Have a grid with
all students’ names and assessment criteria. Extend your assessment over a few
lessons, to assess students while they are narrating, doing role-plays, pair work or
group work or doing other speaking activities, observe, watch and evaluate (4).
Give feedback to students on exact gap in their learning outcomes and discuss
concrete measures to improve the situation (5).

COMPUTER
SURVEYS

Create ten short response questions - true/false, multiple choice, or one-word
completion questions, and use a platform like SurveyMonkey to create the
assessment. SurveyMonkey allows you to see individual responses as well as
providing a summary of class responses (3).
Kahoot – use the Kahoot platform when you want to check how well the students
remember the topic, vocabulary, grammatical structures, etc. Fun activity with
elements of competition under music in the background not only allows you to see
how the students have acquired the material but also gives a sense of
accomplishment for students (6).
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*NOTE: Examples were collected from the following sources (for full description see References): (1) - Allred, 2008;
(2) - Crocket, 2016; (3) - Lambert, 2012; (4) - Regier, 2010; (5) - Scrivener; (6) - shared by the author of the
theoretical part – N. Mačianskienė, VMU.

6. SUMMARY OF ADVANTAGES OF THE USE OF FORMATIVE ASSESSMENT
More than 30 years of research on formative assessment suggest that it has become an effective teaching
component used to increase student learning (Black & William, 1998a). Common European Framework of
Reference (2001) acknowledges that “the strength of formative assessment is that it aims to improve
learning”. Researchers show the following benefits of formative assessment:








Using FA in the teaching process and engaging students in it leads to better achievement - teachers
can adapt instruction on the basis of the collected evidence, making changes and improvements that
yield immediate benefits to student learning; besides, students can use evidence of their current
progress to actively manage and adjust their own learning (Brookhart, 2010a).
Participating in FA involves students in active learning, keeps them on task, and teaches to focus on
learning goals.
When students learn to self-assess their learning, they learn to set goals, to monitor their progress,
identify if they have reached these goals and plan what to do next, thus it can be stated that
participation in formative assessment activities promotes students’ metacognitive skills.
When students take responsibility for their learning, their motivation increases, they become more
confident in themselves and become self-regulated learners (Brookhart, 2010).
In addition to that, assessment for learning, especially peer evaluation and self-evaluation, helps
students with the social construction of knowledge.

But more important, FA allows students to receive feedback on precisely what they need to do to improve. It
shows them what to do next to get better.
Moreover, as an ongoing process it gives immediate feedback right now, at the moment, not in two weekstime after the student has written the work and the teacher corrected it.
Finally, participating in the ongoing process of assessing their learning, students identify what they can do
with the help and what they can do independently, without any help, i.e., they are learning to learn, which is
a very important lifelong learning skill.
Black and Wiliam (1998a) present the results of an extensive research review of 250 journal articles and
book chapters from a much larger pool where they aimed at determining whether FA raises academic
standards in the classroom. They concluded that efforts to strengthen FA produce significant learning gains.
FA apparently helps low-achieving students, including students with learning disabilities, even more than it
helps other students (Black & Wiliam, 1998b).

Concluding this chapter, it can be stated that formative assessment opens the doors to more efficient teacher
and student interaction and cooperation, empowers students to become active agents of their learning,
enables them to learn how to learn, how to set goals, manage their learning processes and assess their
progress. Thus, it prepares them to become active empowered agents of the lifelong learning process.
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7. REFERENCES ON FA (BOOKS, ARTICLES, WEBSITES).
Suggestions for further reading on Formative Assessment:
1.

2.

3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.

Anderson, M. (2016). Learning to Choose, Choosing to Learn: The Key to Student Motivation and
Achievement. Association for Supervision and Curriculum Development (ASCD). The author states that
offering students choices about their learning is one of the most powerful ways teachers can boost
student learning, motivation and achievement.
Bluestein, J. (2014). Managing 21st Century Classrooms: How do I avoid ineffective classroom management
practices? (ASCD Arias). Seven of the most prevalent classroom management misconceptions are
identified, discussing the tried-but-not-so-true practices that result from them and offers positive,
research-based alternatives that take into account how students learn today.
Brookhart, S. M., published by ASCD http://www.ascd.org:
(2010a). Formative Assessment Strategies for Every Classroom. (2nd ed.)
(2010b). How to Assess Higher-Order Thinking Skills in Your Classroom.
(2013a). How to Create and Use Rubrics for Formative Assessment and Grading.
(2013b). Grading and Group Work: How do I assess individual learning when students work together?
(2017). How to Give Effective Feedback to Your Students. (2nd ed.).
(2014). How to Design Questions and Tasks to Assess Student Thinking.
Caldwell, R. (2013). 5 Pillars of Formative Assessment. Prezi. https://prezi.com/8i9splsej9mo/5-pillarsof-formative-assessment/.
Chappuis, J. (2016) . Introduction to Seven Strategies of Assessment for Learning. Pearson Assessment
Training Institute. 23rd Annual Summer Conference.
Fisher, D. & Frey. (2012). Checking for Understanding: Formative Assessment Techniques for Your
Classroom. No. 4.
Lambert, K. OCPS Curriculum Services. Tools for FA. Techniques to Check for Understanding. Processing
Activities.
http://www.levy.k12.fl.us/instruction/Instructional_Tools/60formativeassessment.pdf
Wees D. 56 different examples of FA are provided: https://docs.google.com

Some Educational Websites and Blogs on Formative Assessment:
1. ASCD. Learn. Teach. Lead. Books. http://www.ascd.org
2. NWEA. org/Blog
3. NCTE: National Council of Teachers of English. A Professional Association of Educators in English Studies,
Literacy and Language Arts. http://www.ncte.org
4. Regier Educational Resources: www.regiereducationalresources.com,
http://blog.regiereducationalresources.com
5. Teach. Learn. Grow. The education blog. Assessment basics. https://www.nwea.org
6. West Virginia Department of Education. Examples of Formative Assessment.
https://wvde.state.wv.us/teach21/ExamplesofFormativeAssessment.html
7. Education Oasis. Resources for Teachers by Teachers. http://www.educationoasis.com/
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GUIDEBOOK FOR TEACHERS
PRACTICAL PART
EXAMPLES OF GOOD PRACTICE
INSTEAD OF AN INTRODUCTION or HOW WAS THE PRACTICAL PART OF THE GUIDEBOOK CREATED?
There are 62 descriptions of good practice in formative assessment in the practical part of our guidebook for
teachers. They have been collected over the period the project was conducted, and especially during lesson
observations, both at national as well as international level, and in each of the four partner HE institutions
participating.
Our guidebook includes the perspectives of the teacher observers from four different countries. This is
significant, as during the project it became apparent that each institution applies rather different methods
and techniques to the teaching of foreign languages. Thus, we realized that what was common practice in one
country could be considered as new and innovative in another.
During observation, teachers were able to note different kinds of interaction taking place in the classroom,
allowing them to judge to what extent a given activity was effective with and attractive to learners. In other
words, the observers could decide if the a particular class was successful and what outcome, with respect to
teaching and learning, the application of a given procedure, practice or activity produced.
The guidebook consists of examples of good practice collected only during our project , and therefore cannot
be regarded as a comprehensive catalogue of practice in formative assessment. It was noted that some
activities used successfully with children or young learners, can also be applied to adults.
After each lesson observation, visitors were asked to note down examples of good practice on specially
designed forms, which, in addition to a description of the procedure and activity used by the teacher,
requested other information which might be useful:


The title of the activity (provided there was a title );



The aim of the activity (warm-up, introducing a new topic, activating lexical structures, activating
grammatical structures, revision or consolidation of lexical or grammatical structures , reading
comprehension, comprehension of a video, etc.);



Language proficiency level to which the activity can be applied;



Materials / didactical support / props needed;



Language skill which the activity aims to develop;



Advantages of applying the activity;



Risks/disadvantages/weaknesses resulting from the activity;



Possible adaptations/ other uses /alternatives;



Observations/comments.

Our guidebook consists of verbatim comments made by the teachers while observing the classes. We have not
changed the way activities were described, leaving full autonomy and freedom to the observing teachers. In
some cases not all the boxes/columns on the form were filled in, as sometimes teachers saw no risks involved
33

in using a particular activity or perhaps simply had no comment to make about its application.
During the project, teachers freely exchanged observations on their own practice. While writing the
guidebook we decided to make use of these and to interview project participants, asking them about the
methods they used with students.
In the next stage, descriptions of good practice were categorised according to the pillars of formative
assessment. However, we noticed that some examples contained several aspects of formative assessment, and
could therefore be matched to more than one category. In such cases, based on our own professional
experience, we chose a prevailing aspect of a given practice and classified it accordingly.
The last column contains information about the classes in which the practice was observed.
We would like to express our great appreciation of the knowledge and competences of all the teachers who
contributed to the creation of the guidebook. These are teachers who, while working on their own professional
development, have agreed to allow visitors into their classes, and to choose and describe examples of good
practice. We would like to congratulate them on their innovative teaching ideas and are delighted to publish
and make them accessible to other teachers. Without their involvement this publication would never have been
possible.
We encourage all foreign language teachers to use this guidebook in everyday practice, hoping that their
professional life will become richer and more satisfying, while those teachers who have not yet had an
opportunity to use formative assessment might be inspired to take part in the adventure!
We also hope that, thanks to your engagement, formative assessment and a formative approach to teaching
will be more frequently applied in foreign language education at an academic level.
Enjoy reading, try using, and apply this guidebook whenever and wherever appropriate!
The FAB team
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1. ESTABLISHMENT OF A CLASSROOM CULTURE THAT ENCOURAGES INTERACTION AND
THE USE OF FORMATIVE ASSESSMENT TOOLS

Good practice number: 1

Title: Try it, smell it, taste it …

Aim of the activity: Warm-up activities / introducing a new subject / immersing students in the target
language culture
Level: A1 – C2

Materials / didactic support / props:
Original food or other items

Approximate time:
1-5 minutes

Language skill: speaking / reading
Description
The teacher brings Russian candies called “Zefirs” to serve as prizes in a competition during the lesson. The
candies had been described as a popular food in post-Soviet countries in a previous lesson. The students
were very interested and admitted that they had no idea what that product might taste like.
Advantages
By bringing such items to the lesson, the teacher demonstrates that he/she takes students’ needs seriously.
At the same time, the culture of the given country/area becomes even more worth exploring, while the
names and definitions of products typical of a given culture are being revised. The opportunity to touch
them makes it easier to remember the vocabulary and exchange comments, which results in a friendlier
atmosphere in class, because immersion in a physical linguistic context does not take place only on a
verbal level.
Possibility of adaptation / other uses / variants
 Any other item relating to the place where the target language is spoken can be used,
particularly things characteristic of a given country or related to the teacher’s experience, and
which should be described.
 Reading skills could be developed through labels, ingredients on the packages, flyers, leaflets,
special offers, cinema tickets, transport tickets, maps, etc.
Observed during: Russian class, University of Warsaw (UW)

Good practice number: 2
Aim of the activity: immersing students in the target language culture
Level: A1 – C2

Materials / didactic support / props: songs

Language skill: speaking / listening
Description
During a break between lessons students can listen to Spanish songs.
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Advantages
Kind of introduction and language immersion, also helps students to feel comfortable and relaxed.
Observed during: Spanish class, Vytautas Magnus University (VMU)

Good practice number: 3

Title: Roll the dice

Aim of the activity: activating grammatical structures / revision or consolidation of grammatical structures
Level: A2

Materials / didactic support / props: none

Approximate time: 10 -15 minutes

Language skill: speaking / reading / listening / writing
Description
This is an activity for groups of 3-5 people, each of which gets a piece of paper with verbs in their infinitive
forms, dice and a blank piece of paper. The first student in the group starts with the first verb and rolls the
dice. The number that has been rolled indicates the personal pronoun for the verb form ( 1- yo, 2 – tú, 3 –
ella, etc. in Presente de Indicativo). The person who rolls the dice says what they think the answer is and the
group has to decide whether it is correct. The answer that the group has agreed on is then written down on
the blank piece of paper. The other students in the group follow this procedure with the other verbs on the
paper. After they finish, the paper with the students’ answers is handed in to the teacher.
Possibility of adaptation / other uses / variants
This activity can be used with verbs in other forms or tenses (Indefinido, Imperfecto, etc.)
Observed during: Spanish class, University of Warsaw (UW)

Good practice number: 4
Aim of the activity: Warm-up activities / introducing a new subject / activating lexical structures / activating
grammatical structures / revision or consolidation of lexical structures / revision or consolidation of
grammatical structures / reading comprehension / listening comprehension
Level: A2

Materials / didactic support / props: Textbook

Approximate time: 90 minutes

Language skill: speaking / reading / listening / writing
Description
The classroom language was Swedish. Both teacher and students used the target language throughout the
lesson at A2 level. No instructions, questions or comments were allowed in students’ native language.
Tasks were carried out at an appropriate language level, making it possible for students to learn without
noticing it. In other words, the teacher used very basic sentences when speaking and repeated her sentences
many times. The Swedish language that the students needed during the lesson was also at A2 level (the
teacher prepared the situations at this level). This way it was possible to have Swedish as the target
language in everything undertaken during the class.
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Advantages
The lesson time served the learning purpose. Not only the study material but also all the classroom
communication corresponded with the learning outcomes at A2 level.
Observations / Comments
Using all interactions during the lesson (not only the study book material) for the purposes of learning was a
shrewed way to give students an opportunity to learn much more without their noticing it.
Observed during: Swedish class, University of Warsaw (UW)

Good practice number: 5
Aim of the activity: immersing students in the target language culture
Level: B1

Materials / didactic support / props: none

Language skill: speaking / listening
Description
During a break between classes the teacher plays the piano and sings Italian songs, encouraging students to
sing along. It serves as an introduction to Italian culture and opportunity for language immersion, as well as
helping students to feel more comfortable and relaxed.
Observed during: Italian class, Vytautas Magnus University (VMU)

Good practice number: 6

Title: Find your seat

Aim of the activity: Warm-up activities
Level: B1 - up

Materials / didactic support /
props : none

Approximate time: 5 minutes

Language skill: writing/speaking
Description
The seating arrangement at the beginning: as a warm-up, students have to link a word with a picture, then
imitate that word so the other students can guess what the word is.
Advantages
Students may be stimulated to engage more in the lesson.
Observed during: Spanish class, University of Warsaw (UW)
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Good practice number: 7

Title: Warm-up pair work at the very beginning of the class

Aim of the activity: Warm-up activities
Level: B2

Materials / didactic support / props: none

Approximate time: 5 min

Language skill: speaking
Description
To make student speak, warm-up pair work is requested (quick exchange of ideas on certain everyday
topics) e.g “Have you watched the news from France? What happened yesterday?”
Advantages
Speaking while relaxed (= pair work)
Possibility of adaptation / other uses / variants
Change of topics (small talk on various everyday subjects)
Observations / Comments
Especially at lower levels, the technique may be useful to encourage learners to start speaking.
Observed during English class, Vytautas Magnus University (VMU)

Good practice number: 8

Title: Collaborative work in mixed ability classes

Aim of the activity: other/ collaboration skills
Level: B2

Materials / didactic support / props:

Approximate time:

Authentic professional cases

2x45 minutes

Language skill: speaking / reading / listening / writing
Description
Despite the fact that most courses have a specific CERF level, they do not strictly follow this it and students in
a group can be of a mixed level. Most of the tasks, spoken or written, are done in pairs or bigger groups.
Advantages
Thanks to pairwork, students get many chances to evaluate their peers’ and their own language skills level
and learning process and to learn from each other; more advanced students help those less advanced and
both groups gain valuable experience from this collaborative work.
Possibility of adaptation / other uses / variants: Can be used with any level
Observed during: English class, Turku University of Applied Sciences (TUAS)
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Good practice number: 9
Aim of the activity: Warm-up activities / introducing a new subject
Level: B2

Materials / didactic support / props:

Approximate time:

tea bags, cups, teaspoons, teapot

90 minutes

Language skill: speaking
Description
This activity was done in a group where most of the students were Chinese and the teacher wanted to
introduce some social psychology at the beginning of the course, so that the terminology of social roles could
be explained through the activity of serving and drinking tea. The main objective of the activity was to
introduce the topic to the students; however, additional benefits were that the atmosphere became more
friendly and warm-hearted, as well as students having an opportunity to become aware of the similarities
between apparently diverse cultures, such as Chinese and Hungarian.
Advantages



Risks/disadvantages/weaknesses


creating good, friendly atmosphere;
highlighting similarities between cultures.

the necessity to provide tea bags, cups,
teaspoons, teapot etc., especially if there are
many students in the class.

Observed during: English class, University of Pécs (PTE)

Good practice number: 10

Title: Admission interview

Aim of the activity: listening comprehension / speaking practice/ work-related terminology
Level: B2

Materials / didactic support / props: Registration form

Approx. time: 15 min

Language skill: speaking / listening
Description
Students are given a hospital/clinic registration form with some patient questions. The students work in pairs,
one of the students playing a nurse and the other pretending to be a patient. The pairs go through the
questions, asking and answering each one in turn. The answers can either be written down or simply given
orally. The roles can be changed so that everyone gets a go at both roles. The answers are based on
fictional details so that students will not share any personal information. During the activity students need to
consider correct register and suitable terminology.
Advantages

Risks/disadvantages/weaknesses

Students have a chance to practice speaking in If students do not possess adequate terminology, the
a work-related situation and with a fieldlearning outcome may be less satisfactory.
related terminology
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Possibility of adaptation / other uses / variants
Students can also practice making questions by writing the questions themselves. The registration form can be
used for different and more specific situations e.g. for pre-operative patients.
Observed during: Professional English class, Turku University of Applied Sciences (TUAS)

Good practice number: 11

Title: Stroke animation

Aim of the activity: Warm-up activities / introducing a new subject / listening comprehension /
comprehension of a video / field-related vocabulary / other
Level: B2

Materials / didactic support / props: video

Approximate time: 15 min

Language skill: speaking / listening
Description
Students watch a short video in English about a medical case (a stroke), after which they discuss the main
points presented. The animation includes audiovisual coverage of the case, together with relevant medical
terminology. This serves as an introduction to the actual lesson topic and facilitates comprehension of a
challenging topic.
Advantages

Risks/disadvantages/weaknesses

Students who are auditory and visual learners
benefit from a learning medium other than textbased materials.

The contents of the video needs to be correct and
permissible for use in class.

Possibility of adaptation / other uses / variants
Any field-related videos or animations can be used to introduce a new topic or as a recap at the end of
the lesson. Students can also be given comprehension questions which they need to answer while watching
the animation.
Observed during: Professional English class, Turku University of Applied Sciences (TUAS)

Good practice number: 12

Title: Legal English

Aim of the activity: Warm-up activities / introducing a new subject
Level: C1

Materials / didactic support / props: a text Approximate time: 90 minutes
provided by the teacher, napkins

Language skill: speaking / reading
Description
The course field was legal English. During the observed lesson the special topic was “Napkin Contract”,
which means that anything written on anything and then signed is legally binding. The lesson topic is
essential in legal studies and the lesson concentrated on the specific English language needed in that
context.
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The teacher gave (without prior notice) each student a napkin and asked them to discuss in English in a
small group what a napkin can be used for. Then they shared their “applications” with the whole group.
Advantages
The students can orientate themselves to one central legal concept of the lesson, as well as its contextual
language and material , in an interesting way.
Observed during: English class, University of Warsaw (UW)
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2. ESTABLISHMENT OF LEARNING GOALS, AND TRACKING OF INDIVIDUAL
STUDENT PROGRESS TOWARD THOSE GOALS
Good practice number: 13

Title: Exit cards 1

Aim of the activity: revision or consolidation of lexical structures
Level: A1-C2

Materials / didactic support / props: none

Approximate time: 5-10 minutes

Language skill: speaking
Description
At the end of a lesson each student is asked to name at least one lexical item that has been new to him/her.
Students are not allowed to exploit the words/phrases already mentioned by their peers. Once the set of
lexical items has been compiled, the students are required to explain the newly acquired vocabulary using
plain language.
Advantages

Risks/disadvantages/weaknesses

The activity enhances students’ short memory skills
and reinforces the process of learning vocabulary. It
proves extremely useful when teaching language for
specific purposes, e.g. business or legal language,
which distinguishes itself through complex
terminology.

When students are unexpectedly asked to
reproduce/remember newly acquired vocabulary,
they may exhibit “memory blanks”.

Observed during: English class, University of Warsaw (UW)

Good practice number: 14

Title: Pass the Bomb

Aim of the activity: Warm-up activities / activating lexical structures
Level: A1 – C2

Materials / didactic support / props:

Approximate time: 5-10 minutes

timer looking like a bomb
Language skill: speaking / listening
Description
This warm-up activity is designed to revise vocabulary at the beginning of the lesson. The teacher uses a timer
that looks like a bomb (you can easily buy it together with a language board game called “Pass the Bomb”).
The “bomb” goes off after a specified period of time with an alarm that sounds like an explosion. The first
student gets the “bomb” and he/she can only pass it on to the next person after he/she says the word or
phrase from the previous lesson that conforms to the specifications provided by the teacher (e.g. belongs to a
certain field). When the “bomb” goes off, the next round takes place. The teacher takes part in the “race”.
Observed during: French class, University of Warsaw (UW)
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Good practice number: 15

Title: I am voting for ……

Aim of the activity: activating grammatical structures / revision or consolidation of lexical structures /
revision or consolidation of grammatical structures
Level: A1 – C1

Materials / didactic support / props: none

Approximate time: 2-4 minutes

Language skill: writing
Description
The following three statements were written on board:
1. I understand how to use ……. and can explain it to others
2. I understand how to use ……. but I need more practice
3. I have not yet understood how to use ……………….
When leaving the classroom, students were required to put a tick next to the statement that best described
their level of familiarity with the covered material.
Advantages



Students are encouraged to practice self-reflection and to objectively assess their own knowledge.
Elements of TPR; very good end to lesson

Possibility of adaptation / other uses / variants
This exercise may be exploited at any language proficiency level, not only when summarizing the lesson, but
also at other lesson stages when supporting one’s view, voting, etc. The fact that students have to stand up,
approach the desk and write something on it, adds variety to a lesson. Moreover, kinaesthetic learners are
given additional stimuli.
Observed during: English class, Vytautas Magnus University (VMU)

Good practice number: 16

Title: I solemnly promise ... 

Aim of the activity: activating lexical structures / activating grammatical structures / revision or consolidation
of lexical structures / revision or consolidation of grammatical structures / reading comprehension / listening
comprehension / comprehension of a video / other
Level: B1 – C2

Materials / didactic support / props

Approximate time: Presentation: 5-10 minutes,

List of activities

Duration – the whole term.

Language skill: speaking / reading / listening / writing
Description
At the beginning of the term, the teacher presents a list of 10 tasks to the students (e.g. watching a Russian
film in the original version, reading a short story/article, going to the theatre to see a play by a Russian
writer, preparing the biography of an important Russian person, tasting 3 Russian dishes, listening to 5
Russian songs, etc.) Completing 7 out of 10 items on the list improves the final grade.
Together with the teacher, the students decide on ways of verifying the completion of the tasks (e.g. in case
of a film or a book – written/oral summary; tasting the dishes – photographs with a review on Instagram,
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etc.) and on the deadline.
Each student who wants to do this has to create his/her own poster or certificate, where the completed tasks
are marked one by one in a way that suits him/her (photos, drawings, descriptions). If the student agrees,
his/her posters are displayed in the classroom.
Advantages
This kind of work goes outside the limits of the classroom and the strictly linguistic area of the course.
However, it encourages the student to explore a culture on his/her own without the teacher enforcing the
actual content of the items (e.g. the names of famous people or the titles of books).
Possibility of adaptation / other uses / variants
Depending on language proficiency, the number and difficulty of assignments may be changed. The teacher
may also suggest working in groups.
Observed during: Russian class, University of Warsaw (UW)

Good practice number: 17
Aim of the activity: activating grammatical structures / revision or consolidation of grammatical structures
Level: A1

Materials / didactic support / props: none

Approximate time: 10-15 minutes

Language skill: speaking / reading / listening / writing
Description
This activity can be useful in the context of personal information, i.e. asking and answering questions about
first name, family name, nationality, age etc.
STAGE 1: Each student gets a gapped dialogue, which they have to complete. At this stage the students work
individually.
STAGE 2: They then exchange their ideas in pairs. If they have any problems or questions, they can refer
back to their notes, the textbook or they can ask the teacher. When all pairs are ready, a few/number of
students read out their dialogue to the whole group. The dialogue is read out twice, which gives students the
opportunity to explain any difficulties or doubts about the language.
STAGE 3: Next, the students work in pairs again and role-play the dialogues, supplying their own, true
information (their names, nationality, etc.) or using information about somebody they would like to be in this
activity. At this stage the students do less reading, focusing more on speaking to each other instead.
STAGE 4: The last stage of the activity is a conversation that each student must have with 2-3 others. The
conversations are moderated by the teacher through handouts where students find out which pieces of
information the teacher expects them to elicit from their interlocutor during the conversation. The students are
also asked to incorporate phrases that make the conversation more natural, such as “spontaneous” requests
for a favour, repetition, the spelling of certain words or thanking partners /one another for the conversation.
Observed during: Spanish class, University of Warsaw (UW)
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Good practice number: 18
Aim of the activity: revision or consolidation of grammatical structures
Level: A2

Materials / didactic support / props:

Approximate time:

PowerPoint presentation

7 minutes

Language skill: speaking
Description
The teacher displays adjectives on the multimedia screen one by one. The students change them into their
comparative and superlative forms. The more difficult ones, or the ones that the students struggle with, are
written on the board. This task is designed to revise grammar from the previous lesson and it lasts about 4
minutes. After the first stage of this activity, an element of peer assessment is introduced in the form of a short
test on the material that has just been revised. Next, the students exchange their tests and mark their
partner’s , which lasts about 3 minutes. After this , the teacher verifies the answers by asking students to read
them out and clarifies any difficult points. The marked tests are then returned to their writers.
Advantages
This activity checks the progress that students make in an effective way. Students get the chance to assess how
much they remember from the previous lesson. It also introduces elements of peer assessment.
Possibility of adaptation / other uses / variants
This activity can be used to revise any grammar points.
Observed during: Russian class, University of Warsaw (UW)

Good practice number: 19

Title: Wallpaper

Aim of the activity: Warm-up activities / introducing a new subject / reading comprehension / listening
comprehension / comprehension of a video
Level: B1 - up

Materials / didactic support / props: a large
sheet of white paper pinned to the wall

Approximate time: 10 minutes

Language skill: speaking/ writing
Description
Ask students to provide a visual representation of what they have just learnt. You put a white sheet of paper
up on the wall and encourage students to write or draw what they remember about the topic covered. They
can write anything: personal opinions, facts, associations, their ideas connected to the topic, etc.
Advantages
Students may come up with ideas that the teacher has not thought of.
Possibility of adaptation / other uses / variants
If there is an area that students do not seem to understand, the teacher can analyse that particular area to
try to understand what the problem is.
Observed during: English class, University of Pécs
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Good practice number: 20
Aim of the activity: Warm-up activities / introducing a new subject / reading comprehension / listening
comprehension / comprehension of a video
Level: B1 - up

Materials / didactic support / props: none

Approximate time: 5 minutes

Language skill: writing/speaking
Description
Ask students to complete the following sentences:
Today
1. I have learnt about/that…
2. I am starting to wonder…
3. I am happy with…
4. I should work more on…
Advantages
Students are able to sum up and reflect on what they learnt.
Possibility of adaptation / other uses / variants
The sentences can be adapted to focus on specific areas of language teaching/learning.
Observed during: English class, University of Warsaw (UW)

Good practice number: 21
Aim of the activity: activating lexical structures / revision or consolidation of lexical structures
Level: B2

Materials / didactic support / props:

Approximate time:

Keynote Upper-Intermediate, Unit 9, Doodlers,
unite!

30 minutes

Language skill: speaking / reading / listening / writing
Description
Pair-work. Student A: a boss. Student B: an employee.
Both the employee and boss watched a TED presentation Doodlers, unite! for homework. The employee’s task
is to summarise and report on the most important points of the presentation to the boss, and convince him/her
that the presentation was interesting and useful. However, the boss is not easily convinced and he/she is
supposed to make up and ask the employee some additional challenging questions.
The procedure:
1. Preparation stage: individual work, note-taking, summarising (5-7 minutes)
2. Carrying out the conversation: pair-work (10-12 minutes)
3. Assessment of the task: using 3-colour notes to demonstrate whether the task has been successfully
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completed and the employee has managed to convince the boss (a green note), partially successful (a yellow
note) or failed to succeed (a red note)
4. Carrying out a discussion on the class forum about the advantages, difficulties and problems of the task,
sharing some conclusions and ideas. (10 minutes)
Advantages




Activating and revising lexical structures introduced during a previous lesson,
Involving all students in the task,
Practising various skills: writing, speaking, listening, organizing ideas, asking questions, argumentative
skills.

Observations / Comments
Students enjoyed the task. It was challenging and consequently rewarding.
Observed during: English class, University of Warsaw (UW)

Good practice number: 22

Title: Defining goals

Aim of the activity: setting goals / other
Level: B2

Materials / didactic support / props:

Approximate time:

Authentic professional cases

45 minutes

Language skill: speaking /listening
Description
One of the starting points in language lessons is the principle of clearly defining the learning goals either by
explaining them orally or presenting them for example on a slide. The learning goals for each course and
even for individual lesson are stated and discussed with the students. At the end of the course or a lesson, it is
useful to return to the goals set at the beginning, and assess whether they have been reached or not.
Observed during: English class, Turku University of Applied Sciences (TUAS)

Good practice number: 23

Title: Summarizing ballgame

Aim of the activity: Warm-up activities / activating lexical structures / reading comprehension / listening
comprehension / comprehension of a video
Level: B2 - up

Materials / didactic support / props :

Approximate time:

anything that looks like a ball and can be tossed
around

5 minutes

Language skill: speaking
Description
After covering a topic (reading, listening, discussing) this can be used as a review activity. The ball is tossed
around and the student who catches it has to say an idea, word, fact or concept that he/she remembers from
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the discussion during the lesson.
Advantages

Risks/disadvantages/weaknesses

A fun way to review what has been learnt.

Shy students may get nervous.

Possibility of adaptation / other uses / variants
Can be used to retrieve vocabulary items, or activate existing knowledge at the beginning of the lesson.
Observed during: English class, University of Pécs (PTE)
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3. USE OF VARIED INSTRUCTION METHODS TO MEET DIVERSE STUDENT NEEDS
Good practice number: 24

Title: Half a crossword, memory and spelling competition

Aim of the activity: activating lexical structures / activating grammatical structures / revision or consolidation
of lexical structures
Level: A1 – C2

Materials / didactic support / props 12-word
pairwork crossword handouts for each student/
Crossword creation software or website/

Approximate time: 20-25 minutes

Language skill: speaking / listening / writing
Description
1. The teacher makes a pairwork crossword using puzzle creation software or a website (for example,
Crossword Maker on Oxford University Press Teachers’ club website).
2. Before the activity, make sure that everybody knows how a crossword works and revise the words
down and across.
3. Divide class into pairs (Student A and B) and give each person the appropriate handout. Explain that
they each have half a completed crossword and the object is to work together to complete it fully.
4. Write two examples on the board of the types of questions they should ask, namely: What’s 3
across?/ What’s 6 down? Stress that when they answer they don’t say the word but give a definition/
clue to enable their partner to guess the word.
5. Before they start, ask students to work with a student who has the same half (A and A, B and B) and
check if they understand all the words in their part of the crossword.
6. After all the students are sure they know all the words, allow time for pairs (A and B) to ask each
other in turn and complete the crosswords (10-15 minutes). When they have finished, they can check
their answers by comparing their crosswords.
7. Make sure all pairs have compared the crosswords and tell students that they’re now going to take
part in a competition/ race which will enable them to access their memory.
8. Ask them to be ready to write down all 12 puzzle words from memory on a piece of paper. Stress
that one of them should write and the other should say the words and help with the spelling. The aim
of the game is to be the first pair to write down all the puzzle words without any spelling mistakes. As
soon as the first pair finishes , they should call out ‘Stop’. You can give the other students an extra 30
seconds to see which pairs are going to be runners-up.
9. Tell pairs to exchange their lists with another pair and ask them to check the spelling on their
neighbours’ list. Students give one point for each word spelled correctly. They then put down the total
number of points and write some comment evaluating their peers’ work (for example, ‘Well done!’,
‘Pay attention to spelling’, etc.).
Advantages






The teacher can create customisable crossword
puzzles based on the curriculum they are
covering (for example, choosing the 12 most
difficult, newest or commonly misspelled words
of the unit that he/ she wants the students to
practise).
Individual students will be speaking out loud
and getting a chance to exercise their English
speaking skills.

Risks / disadvantages / weaknesses


Doing a crossword in pairs can be timeconsuming so it is very important to check
before the activity that students understand
their own words well and pre-teach what
else they can do/say to help their partner
guess the word (for example, by indicating
the part of speech, giving synonyms,
opposites or common collocations, etc.).

All students will be involved.
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While the students are all occupied , the
teacher can walk around and observe which
words/ lexical structures are still creating
difficulties for the students.



Crossword puzzles also have the advantage
of
appealing
to
different
learning
styles. Visual learners, who often have strong
puzzle-solving skills, are sure to feel great
satisfaction when they complete one. Auditory
learners, who usually enjoy step-by-step
reasoning, can also benefit from the
sequential steps of completing the crossword.

Possibility of adaptation / other uses / variants
For lower levels or weaker students the teacher can also suggest using miming as an additional tool for
defining the crossword vocabulary.
Observations / Comments
Solving a pairwork crossword provides an excellent opportunity for revision without boredom, and as such is
useful for practising certain grammar structures (for example, relative pronouns/ defining relative clauses)
and recent vocabulary students have learned.
The memory and spelling competition was a lot of fun, and the students were highly motivated to write down
the words both quickly and correctly to win the race.
Observed during: English class, University of Warsaw (UW)

Good practice number: 25

Title: Step-by-step revision

Aim of the activity: Warm-up activities / revision or consolidation of lexical structures / revision or
consolidation of grammatical structures
Level: A1 – A2

Materials / didactic support / props:

Approximate time:

slips of paper, questionnaires

15 - 20 minutes

Language skill: speaking
Description
Stage 1: The teacher gives out slips of paper with complete questions about personal details such as
nickname, pets, address, hometown, hobbies etc. Students answer the questions (frontal work). E.g. Van
beceneved? (Do you have a nickname?) Van kisállatod? (Do you have a pet?) Egyedül laksz vagy van
lakótársad? (Do you live alone or do you have a flatmate?) Mit szeretsz csinálni szabadidődben? (What do
you like doing in your free time?)
Stage 2: The teacher distributes slips of paper with key words prompting the previous questions. Students ask
appropriate questions (group work). E.g. BECENÉV (nickname) – Do you have a nickname? What is your
nickname? Do you like your nickname? / KISÁLLAT (pet) – Do you have a pet? What kind of a pet do you
have? How many cats do you have? What is your pet called? etc.
Stage 3: The teacher distributes handouts – each with a questionnaire on the previous topics. Students
circulate : in pairs, they ask and answer the questions (pair work). Depending on the level (of each student),
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the questionnaire may contain key words only (such as PETS / HOBBIES / PLACE OF LIVING etc.), key words
with full questions (as in PHONES: What make is your mobile phone?), or even key words with question frames
(e.g. BROTHERS AND SISTERS: Do you have any ....?) etc.
Advantages

Risks/disadvantages/weaknesses

Easily adaptable to any material, gradually
increased complexity and a growing level of choice,
requires various forms of classroom work, allows for
differentiation.

Make sure your questions are new and/or look
interesting to your students – they may not be willing
to answer the same type of questions for the
hundredth time (e.g. What’s your name?)

Possibility of adaptation / other uses / variants
This technique can be used to revise or consolidate practically any earlier material, whether it be a
grammatical structure (such as the possessive above) or lexis (associated within a given topical area, e.g.
personal details), as well as allowing real-life communication (exchanging personal information unknown to
the partner).
Observed during: Hungarian class, University of Pécs (PTE)

Good practice number: 26

Title: Matching one information with the other

Aim of the activity: Warm-up activities / activating lexical structures
Level: A1-A2

Materials / didactic support / props: Pieces of papers

Approximate time: 7 minutes

Language skill: speaking / reading / listening
Description
The teacher prepared a list of countries and another list of stereotypes about these countries. Students had to
match countries with stereotypes. The language of information suited the language level. Students could learn
new vocabulary: countries, nationalities, some elementary facts about those countries. As this was a
multicultural group, students could agree or disagree about a stereotype being right or wrong for them
personally.
Advantages
Students can learn to share their opinion, to agree or disagree, to find out some new information. Students
were very animated when they gave their opinion
Possibility of adaptation / other uses / variants
This method can be used with many other topics.
Observed during: Hungarian class, University of Pécs (PTE)
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Good practice number: 27

Title: Italian gestures

Aim of the activity: comprehension of a video
Level: B1-B2

Materials / didactic support / props:

Approximate time:

Video „I gesti italiani” https://www.youtube.com/watch?v=JT-LeO4RrG8

15 minutes

Language skill: speaking / listening
Description
During a class about Italian culture and way of life, students watch a video about Italian gestures. The
teacher explains the meaning of each gesture and invites students to practice each one. Then students are
asked to repeat the phrases from the video along with the gestures.
Advantages
Students are invited to discover an informal aspect of Italian culture.
Observations / Comments
Recommendation: students might also role-play a dialogue using the gestures they have learnt
Observed during: Italian class, University of Pécs (PTE)

Good practice number: 28

Title: TV talk show ‘Controversy’

Aim of the activity: activating lexical structures / activating grammatical structures / revision or consolidation
of lexical structures / revision or consolidation of grammatical structures / reading comprehension / listening
comprehension / activating speaking / other
Level: B1-B2

Materials / didactic support / props: none

Approximate time:15-30 minutes

Language skill: speaking
Description
A controversial topic for discussion is announced and all students are invited to participate in a TV talk show.
They are given some information about the role that they have to play and have about 5 minutes to prepare.
The activity offers a lot of opportunities to speak as every student has a very specific role to play, his /her
own life story to tell and clear reasons to be in favour or against the given topic. The discussion could be on
any controversial and relevant topic.
Advantages:


spontaneous speaking skills practised



activisation of new vocabulary



functional English (e.g. phrases for agreeing /
disagreeing) practised

Risks/disadvantages/weaknesses:
If a lot of students have to participate in the
discussion, there is a risk that shy students will not join
a discussion. Working in smaller groups could be a
better option.

Possibility of adaptation / other uses / variants
After such an activity students could fill in a ‘Self-assessment form’ and evaluate how well or badly they have
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participated in the debate by giving the basic reasons for it ( this could be done anonymously and later
handed in to the teacher who in turn could conduct some data analysis of the students’ self-assessment).
Observed during: English class, University of Warsaw (UW)

Good practice number: 29

Title: Activating all the students, personalisation

Aim of the activity: Warm-up activities / introducing a new subject
Level: B2

Materials / didactic support / props: the film
“50 things to do before you die”

Approximate time: 15- 20 minutes

Language skill: speaking / writing
Description
Before students watch the film “50 things to do before you die” they have to talk about their expectations of
the movie. They work in pairs and make a list of activities and give examples of the activities that they think
other people should try. Then they report back to the class what the other student has recommended.
Advantages

Risks/disadvantages/weaknesses

Students have to listen actively (sometimes they take
notes) and remember the details of what the other
person said to be able to report it to the class in
detail; they are eager to talk about their
experience. When they speak to the class it is
easier to talk about the other person's experience.
They can also observe if everything they said was
clear. Every student is asked to talk about his friend
– all students are involved in speaking.

It is a time consuming activity – with bigger groups the
last stage may take much longer, so only some students
can be asked to speak. However, a similar activity can
be done later during the class to activate other
students.

Possibility of adaptation / other uses / variants
As a follow-up activity (homework) students write a description of the activity that they believe others should
try in the form of a forum entry. In the next class they read and correct each other’s entries and they vote on
the activity that most people would like to try.
Observations / Comments
If this activity is done on a regular basis students start asking questions and get more involved in the short
conversation with their friend to be able to report it to the class.
Observed during: English class, University of Warsaw (UW)

Good practice number: 30

Title: Picture talk

Aim of the activity: activating lexical structures / activating grammatical structures / revision or consolidation
of lexical structures / revision or consolidation of grammatical structures
Level: C1

Materials / didactic support / props:

Approximate time:

Pictures displayed

5 minutes per student
53

Language skill: speaking
Description
The teacher writes the following questions on the board:
 Who / what is in the picture?
 Why was the picture taken?
 Who could have taken the picture?
 Personal connection.
Then a picture is displayed. One of the students answers the first question and picks another student to
answer the next question. When all the four questions have been answered, another picture is displayed. The
topics were adapted from Tompos, A., & Neville, A. (2012). Arguments and discussion. Győr: Nordwest 2002
Kiadó. The royalty free images were taken from http://www.freedigitalphotos.net/ and
https://pixabay.com/
Advantages





students are invited to express their ideas about a picture they haven’t seen before
the images activate students’ schemata
students are put in a situation where they need to negotiate meaning
doing group picture descriptions enables peer feedback and the development of association skills

Possibility of adaptation / other uses / variants
Can be used with different levels
Observed during: English class, University of Pécs (PTE)

Good practice number: 31
Aim of the activity: revision or consolidation of lexical structures / revision or consolidation of grammatical
structures
Level: C1

Materials / didactic support / props

Approximate time:

Pictures displayed

5 minutes per student

Language skill: speaking
Description
Before the class, the teacher prepares a set of pictures and corresponding slips of paper with the same
picture and suggested for and against ideas, e.g. nuclear energy, doing sports at home and in a fitness club,
pets.
The topics were adapted from Tompos, A., & Neville, A. (2012). Arguments and discussion. Győr: Nordwest
2002 Kiadó. The royalty free images were taken from http://www.freedigitalphotos.net/ and
https://pixabay.com/
Topic: Living in a dormitory (Tompos & Neville, 2012, p. 27)
For:



you meet lots of new people
student clubs have low prices and good events and free fitness rooms
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 cheap, fixed rent, no extra costs
 you can have free time activities with others
Against:
 danger of distraction when preparing for exams and lessons
 you have to share a bathroom
 too many parties, hangovers and missed lectures as a consequence
In the classroom, the teacher gives out slips of paper to the students – each person receives one slip of paper.
The teacher displays a picture to the whole group, then the students having corresponding slips of paper start
a short discussion.
Advantages






students are invited to participate in a discussion, (where) they are provided with some ideas
they are required to contextualize the bullet points
they can extend the topic or use different points to build their arguments
the main goal of this task was to simulate the oral part of the Proficiency Exam which students are
required to take at the end of their first year
students also had access to a number of argumentative topic flashcards on Quizlet (based on Kész, Z.
& Törökné Tenk, D. (2011). Let's discuss it! Székesfehérvár: Lexika Kiadó., pp. 169-187)

Possibility of adaptation/other uses/alternatives
Can be used with different levels.
Observed during: English class, University of Pécs (PTE)

Good practice number: 32

Title: CLIL

Aim of the activity: introducing a new subject / activating lexical structures / activating grammatical
structures / revision or consolidation of lexical structures / revision or consolidation of grammatical structures
/ reading comprehension / listening comprehension / comprehension of a video / other
Level: B2 - up

Materials / didactical support / props:

Approximate time:

Authentic professional cases

2 x 45 minutes

Language skill: speaking / reading / listening / writing
Description
Integrating content and language is at the core of language pedagogy in Finnish universities of applied
sciences. This means that students’ language learning and development (speaking, listening, reading, writing)
is always embedded in meaningful contexts related to their future professional life, for example business
communication, information technology or nursing.
Following the principles of CLIL, it is central to extend the newly gained language skills (speaking, listening,
writing, reading) and content knowledge to authentic contexts, for example in the area of business meetings,
customer or patient contact. Language practice can also be provided in association with the language teacher
and content teacher, e.g. by integrating some content of the professional course into the language course, or
by co-teaching the group.
Examples of practical applications:


Business conversation skills are practiced by performing a prepared dialogue in front of a video
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camera;
A customer phone call is made via mobile phones in different parts of the university without students
seeing each other;
An application interview is practiced as a role play by mingling and introducing oneself to different
“potential employers” around the class;
Writing professional, field-related emails, sending them to other students and answering the mails
(teacher as carbon copy);
Students prepare presentations on a given authentic health care situation using evidence-based
material. Students present their patient/client scenarios in class. The teacher of professional subject
and language teacher both give instant feedback and lead the follow-up discussions involving the
whole class.

Observed during: English class, Turku University of Applied Sciences (TUAS)
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4. USE OF VARIED APPROACHES TO ASSESSING STUDENT UNDERSTANDING
Good practice number: 33

Title: Vocabulary drawing

Aim of the activity: Warm-up activities / activating lexical structures / revision or consolidation of lexical
structures
Level:

Materials / didactic support / props:

Approximate time:

A1-C2

paper and colour markers for the students

10 minutes

Language skill: speaking
Description Students illustrated newly learnt vocabulary concerning emotions by drawing their own pictures
of the words and phrases. The teacher assigned one word or phrase to each student and asked them to draw
a picture of/illustrate it without using any writing. Students could draw a simple picture or a picture story.
When the illustrations were ready, the teacher collected them and asked the students to pick one that they
had not drawn themselves. The students were then asked to write down the word that the illustration depicted
underneath and then find the author of the picture to confirm that they had come up with the right word or
phrase.
Advantages

Risks/disadvantages/weaknesses

Students need to rely on and utilize other students’
work. Everybody has to participate. Some students
enjoy drawing and/or seeing other students’ pictures.

Some students may not feel able to draw or be
embarrassed about doing so. Some concepts are
difficult to illustrate. It is time-consuming.

Possibility of adaptation / other uses / variants
Students can illustrate the word in pairs, each picture can be assigned a number and the students guessing the
words can write a numbered list of them, the pictures can be displayed on the walls. The teacher may want to
keep the illustrations for the following lesson to use them as revision and/or consolidation. After the activity,
the teacher may show the pictures that he/she considers to be good illustrations of the most
important/difficult words or just in order to praise the students’ artistic talents. This requires sensitivity so that
the students’ own opinions about their work are taken into consideration.
Observed during: English class, University of Warsaw (UW)

Good practice number: 34

Title: Paper slips to avoid slipping

Aim of the activity: Warm-up activities / revision or consolidation of lexical structures
Level: A1 – C2

Materials / didactic support / props: none

Approximate time: 5-10 minutes

Language skill: speaking
Description
Students were divided into two groups. One group was given slips of paper with words and phrases
previously learned. The other group was given definitions of the lexical items. The latter group then read out
a definition, with the former supplying /a suitable matching word or phrase.
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Advantages
This exercise helps students recycle newly acquired vocabulary; it stimulates the whole class.
Observed during: English class, University of Warsaw (UW)

Good practice number: 35

Title: Self-test

Aim of the activity: revision or consolidation of lexical structures / revision or consolidation of grammatical
structures / other :assessing understanding, summing-up a class
Level: A1-C2

Materials / didactic support / props: none

Approximate time: 5 minutes

Language skill: speaking
Description
At the end of the lesson, the teacher asks the students to get a piece of paper or open their note-books and
write down numbers from 1 to 5. He/she then asks them to write down words or phrases that they remember
from the lesson. For example:
1. What is “…” in English?
2. Which phrasal verb can replace “…”?
3. Write three features of character that are important when you do the job of “...”.
4. Finish the sentence: “…”.
5. What would you say if …?
All the questions are related to something that was done in the lesson and which the teacher has repeated the
importance of several times. After writing, students check their answers as a group and the teacher asks them
to add up their points: “Who scored 5? That’s great! Who’s got 4? That’s also a good result!” etc. This activity
can be simplified by writing on the board the first (or some more) letters of the words. Elements of peer
assessment could be also introduced.
Advantages
This activity revises material covered during the lesson, it makes students aware of what they have learnt, the
self-assessment element leads to reflection on the learning process.
Possibility of adaptation / other uses / variants
This teaching trick has endless possibilities of adaptation or variation!
Observed during: English class, University of Warsaw (UW)
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Good practice number: 36

Title: Summing-up!

Aim of the activity: revision or consolidation of lexical structures / revision or consolidation of grammatical
structures / other: self-assessment, peer-assessment, feedback, reflection
Level: A1-C2

Materials / didactic support / props: none

Approximate time: 1-5 minutes

Language skill: speaking
Description
At the end of the lesson, summing-up: what have you learned today? Short discussion with students. Basically
this one question is enough and leads to the reflection and discussion about subjects.
Advantages



Risks/disadvantages/weaknesses

Very easy and useful way to increase
formative assessment and interaction in every
contact lesson.
It’s always good to end the lesson with a
positive conclusion; it shows the students the
most important elements, and is a way of
revision, too.



If the question is automatically asked after
every lesson, it may lose effectiveness (but
then it’s possible to do summing-up
differently...?)

Possibility of adaptation / other uses / variants
This teaching trick has endless possibilities of adaptation or variation!
Observations / Comments
It took only few minutes and showed how much students had learned during the lesson: they were motivated
e and received new ideas.
Observed during: English for Culture and Arts class, Vytautas Magnus University (VMU)

Good practice number: 37

Title: Goodbye Note

Aim of the activity: revision or consolidation of lexical structures / revision or consolidation of grammatical
structures / other
Level: A1-C2

Materials / didactic support / props: Post-It Notes

Approximate time: 2-3 minutes

Language skill: speaking
Description
At the end of the lesson, the teacher informs the students that they can leave the classroom after handing in a
“Goodbye Note”, which is a post-it note where every student must write down at least one element they
remember from the lesson (e.g. words, phrases, grammar structures, information about the culture or
civilisation of the given country, etc.) The students write down these elements on the post-it notes, which are
handed in to the teacher before they leave the classroom. The teacher collects and sticks them to A4 sheets of
paper, which he/she keeps together with the rest of the class records. At the end of the term, he/she attaches
all the papers to the board with magnets, so that the students can read them. In this way they can see how
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much they have learnt during the term.
Advantages



Risks/disadvantages/weaknesses


The students get involved in the process of
learning.
The students develop the skills necessary to
reflect on one’s own learning process.

The risk that odd elements get noted down
thoughtlessly

Observed during: French class, University of Warsaw (UW)

Title: Thumbs up, thumbs down  or ?

Good practice number: 38

Aim of the activity: revision or consolidation of lexical structures / revision or consolidation of grammatical
structures
Level: A1 – C1

Materials / didactic support / props: none

Approximate time: 5 and more

Language skill: speaking / writing
Description
A short test on saying dates, once it has been marked in pairs (pair assessment). Those who gained more than
50% correct answers made a thumbs-up sign whereas those having less than half correct answers made a
thumbs-down gesture (self assessment).
Advantages

Risks/disadvantages/weaknesses

Part of peer- and self-assessment, reflection upon the
covered material.

Both self- and pair-assessment techniques should be
implemented sensibly and the teacher should be
aware of any group dynamics involving rivalry,
disagreements, and the presence of excluded or
withdrawn students. These factors may adversely
affect the application of the instant technique.

Possibility of adaptation / other uses / variants
Any short written tasks (tests, exercises, translations) which serve as revising, controlling or diagnostic tools.
Observed during: Norwegian class, Vytautas Magnus University (VMU)

Good practice number: 39

Title: Thumbs up!

Aim of the activity: assessing understanding
Level: A1 – C1

Materials / didactic support / props: none

Approximate time:1 minute

Language skill: speaking / reading / listening / writing
Description
The students are asked to assess the degree to which they have mastered a particular skill. The teacher counts
to three, after which the students raise their hands. The position of their thumb indicates how well they
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understand and/or can do something.
“Thumb up”: “I have mastered it to a very satisfactory degree.”
“Thumb to one side: “I can do it quite well, but I still need to work on some elements of it.”
“Thumb down”: “I need to work more to be able to do it.”
Advantages
This activity encourages the students to reflect on their learning progress and it provides feedback for the
teacher.
Observed during: French class, University of Warsaw (UW)

Good practice number: 40

Title: Our group

Aim of the activity: activating grammatical structures
Level: A2

Materials / didactic support: words written on pieces on paper

Approximate time: 10
minutes

Language skill: speaking
Description
The students get pieces of paper with words. They must use the words to create questions. Each word is
different, so every student will come up with a different question. The questions contain the grammar structure
introduced and practised during the previous lesson. The questions must be open-ended so that they give rise
to a variety of answers (e.g. What are you interested in? What job would you like to do in the future? What
do you like doing in your free time?) The teacher comes up to individual students to check if the questions are
correct. Then, each of the students puts their question to the other students. He/She is supposed to remember
the answers or write them down. The outcome of this activity is the moment when the students present the
answers they have got to the whole group. The teacher may ask additional questions, e.g.
Student: The answer to the question ‘What sport do you do?’ was handball from two people; one person said
that they ride a bike, two swim and one said it was yoga.
Teacher: Do you remember who does yoga?
Student: As far as I remember, it was Kasia.
Teacher: Kasia, can you tell us how long you’ve been doing yoga?
Advantages

Risks/disadvantages/weaknesses

The students activate the grammar structures
by using them several times in different
contexts. The activity is similar to real life
communication. Students find out facts about
each other.

In the case of a larger group, this activity may take too much
time. If this is the case, it may be more practical to divide the
group into smaller sub-groups. The verifying questions the
teacher asks at the end of this activity could also be
skipped.

Possibility of adaptation / other uses / variants
This activity can also be used as a warm-up or a pause from regular work, focussing on conversation, not just
for revising grammar.
Observed during: Russian class, University of Warsaw (UW)
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Good practice number: 41

Title: Collocations bingo

Aim of the activity: Warm-up activities / revision or consolidation of lexical structures / listening
comprehension
Level: B1- C1

Materials / didactical support / props: none

Approximate time: 5-10 minutes

Language skill: listening / writing
Description
This collocation review activity is a variation of the well-known 'Bingo' game. It was played as a revision
game after practising a number of collocation sets. The students are asked to create a bingo board for use in
class and place the key words of the collocations (to be revised) in each square. The teacher calls out not just
a word but a list of words (for example, adjectives) which collocate with the key word. Each time the teacher
calls out the words, the student searches for the right square on his card, and marks it. The first student to
have 4 words highlighted yells 'Bingo', and wins.
Advantages
The Bingo game is simple and requires no preparation for the teacher. It helps contextualize target language
in a way that students find enjoyable and effective.
Possibility of adaptation / other uses / variants
It can be played with the students calling out the words as they recognize them or silently.
Observed during: English class, University of Warsaw (UW)

Good practice number: 42
Aim of the activity: revision or consolidation of lexical structures / revision or consolidation of grammatical
structures
Level: B1-C1

Materials / didactic support / props

Approximate time:

A set of cards (15 – 18) containing idiomatic expressions
describing some types of people based on the previous lesson

30 minutes

Language skill: speaking / listening / writing
Description:
The teacher writes the first half of an idiom on the board (e.g. couch…………, social……, wet……….., etc.)
and encourages the students to come and complete the second part( potato, butterfly, blanket). The
expressions remain on the board.
Then the teacher divides students into small groups (4-5) and gives each student a card containing a different
idiom. Then the students try to work out the expressions by asking yes/no questions about the person’s habits:
e.g Do you tend to watch TV a lot? Are you inclined to eat a lot of junk food? Do you keep yourself to
yourself? Etc.
After they have guessed, the students report back to the class what helped them guess each other’s idiomatic
expressions.
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Advantages
Students revise both grammar (expressions to talk about habits) and vocabulary (idioms for describing
people) in an engaging and funny way. Every student is involved in the activity.
Observations / Comments
The students enjoyed the speaking and guessing activity.
Observed during: English class, University of Warsaw (UW)

Good practice number: 43

Title: Visualize a word

Aim of the activity: revision or consolidation of lexical structures
Level: B1 - up

Materials / didactic support / props: none

Approximate time:: 5 minutes

Language skill: writing/speaking
Description At the end of a lesson, students were asked to draw a simple picture relating to a word they
learnt and found really difficult.
Advantages:
Makes reflection easier
Observed during: English class, University of Warsaw (UW)

Good practice number: 44
Aim of the activity: introducing a new subject / activating grammatical structures / other
Level: B2

Materials / didactic support / props:

Approximate time:

Colour cards, A4 sheets of paper per group

30 minutes

Language skill: speaking / reading / listening / writing
Description
The teacher introduces the grammar point (e.g. Present Perfect) by writing a sentence We haven’t seen each
other since last Friday. Students try to guess the topic of the lesson.
Then the teacher gives the students cards in different colours to show (by picking and raising the colour card)
how well they understand that grammar point (green – I know how to make and use it; yellow – I don’t feel
confident about it and I need more practice; red – I know nothing or very little about it).
Next, students work in small groups with mixed level students in each group (The ‘isles’ arrangement of the
desks works best for this task) and brainstorm some basic rules and uses typical of this tense + write down 3
sentences illustrating them. Then they stick the sheets to the wall and walk around comparing their notes.
After the lesson (based on the coursebook or other resources), the teacher uses the colour cards again to
check if students have understood the topic well.
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Advantages
Students can assess their own level and their needs. The teacher gets some useful feedback.
Observations / Comments
The students clearly liked the assessment activity
Observed during: English class, University of Warsaw (UW)
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5. FEEDBACK ON STUDENT PERFORMANCE AND ADAPTATION OF INSTRUCTION TO MEET
IDENTIFIED NEEDS

Good practice number: 45

Title: Check my assignment

Aim of the activity: activating lexical structures / activating grammatical structures / revision or consolidation
of lexical structures / revision or consolidation of grammatical structures
Level: A1 – C2

Materials / didactical support / props: none

Approximate time: 3–30 minutes

Language skill: speaking / reading / writing
Description
Students corrected a dictation they had written by exchanging exercise books – following the teacher s
instructions, they assessed the work of one of their groupmates and added comments if they wanted (well
done, etc).
Advantages

Risks/disadvantages/weaknesses

The students check each other’s assignments.
This makes them reflect on other students’
mistakes and focus on the strengths of their
work so that they can give a positive mark
to their friends.

This activity can only be used in groups without any animosity ,
who understand that the teacher’s is not attempting to make them
do his/her work, and that this is not an opportunity to take
revenge on somebody they don’t like, but rather another step in
the process of language acquisition

Possibility of adaptation / other uses / variants
This activity can be used to check any kind of written work and homework at any level (e.g. dictation,
vocabulary test, grammar test, essay, essay correction, etc.).
The time for this activity may vary a lot: in the case of a short vocabulary test, 3 minutes is enough. For a
dictation or a mid-term test, give 15-30 minutes.
Observations / Comments
In this kind of work with the group it is necessary to:





agree on the marking criteria (e.g. what grade is given for a certain number of points, whether an
actual number/figure is given, a symbol such as
 or simply a comment such as “good job” or
“good vocabulary”).
agree on who checks whose work. The best idea is to prepare a transparent way of mixing the
students so that they form pairs (e.g. through drawing colour-coded pieces of paper, numbering them
off, etc.) so that students who are friends do not mark each other’s work, where they might be less
objective.
decide on the way the final assessment is carried out (whether a key can be used, questions to the
teacher, displaying the correct answers on the board/screen etc.

Observed during: Russian class, University of Warsaw (UW)
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Good practice number: 46

Title: Non verbal feedback

Aim of the activity: providing teacher feedback
Level: A1- C2

Materials / didactic support / props: none

Language skill: speaking
Description
While giving feedback, the teacher uses body language (signs, gestures, mimicry) which has been established
by the students and teacher. In the case of a mistake, the teacher uses an appropriate sign and each student
corrects herself/himself. This makes the students reflect and self-correct their mistakes.
Observed during: Italian class, Vytautas Magnus University (VMU)

Good practice number: 47

Title: Two stars and a wish – peer feedback

Aim of the activity: providing peer feedback
Level: A2-C2

Materials / didactic support / props: none

Approximate time: 5-10 minutes

Language skill: speaking / reading / listening / writing
Description
Students identify 2 positive aspects of the work of a peer and then express their opinion about what the
student might do next time in order to improve another aspect of the work he/she has done.
The teacher’ role is to present the strategy, teach students how to use it , why and when it should be used.
Students are asked to use the strategy in pairs.
This technique can be used when evaluating speaking skills (e.g. giving presentations or participating in a
debate), as well as writing skills (e.g. essay writing). It encourages students to listen to other students’ opinions,
reflect on what could be improved, as well as motivating them to listen attentively to others or read carefully
and evaluate the work of peers. It also teaches giving opinions, being fair, and being able to notice positive
and less positive aspects of other people’s achievements.
Advantages
Involving the whole group, motivating students to reflect on their own learning
Possibility of adaptation / other uses / variants
Instead of giving oral feedback, students could be asked to write their opinions about the work of their peers.
Observed during: English class, University of Warsaw (UW)

Good practice number: 48

Title: Feedback on presenting an opinion on literary work

Aim of the activity: reading comprehension / other
Level: B1 – C2

Materials / didactic support / props: none

Approximate time: 10 minutes and more
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Language skill: speaking / reading
Description
At the beginning of term the teacher instructs students to read a book in English. They agree on the following
matters: the number of pages to read, the subject (or they are free to choose the subject), original literature
or adaptation as well as criteria for assessment. At the end of term students make individual appointments
with the teacher to give a summary of the book they have read, express their opinion on it , tell the teacher if
the book was difficult and say what they have learnt. During the presentation the teacher takes notes and
then discusses in detail what he liked in the student’s presentation and what needs to be improved.
Advantages

Risks/disadvantages/weaknesses

Feedback is very valuable. Students are given
information about their strengths and weaknesses,
which motivates them to study more.

Teachers should be cautious when giving feedback
because they can easily discourage students from
learning.

Possibility of adaptation / other uses / variants
Individual study at home, students select a book they wish to talk about themselves
Observed during: English class, Vytautas Magnus University (VMU)

Good practice number: 49

Title: Company service or product presentation

Aim of the activity: Professional activity and course work assignment
Level: B1 - B2

Materials / didactic support / props:

Approximate time:

Online material on presenting a
company’s services and products to a
customer

2 hours = 1 hour in contact lesson studying the
target language as a group. 1 hour for practising
in pairs, for presenting in the class (3-5 minutes)
and for feedback discussion in a small student
group

Language skill: speaking / reading / listening
Description
Students were given (online) material in the lesson to study and practice the language and vocabulary
needed in a company’s service and product presentation to a customer. The material was first studied,
explained and practiced in the lesson.
The students were asked to prepare a 3-5 minute customer talk during which they acted out the roles of
customer and company representative. The conversation could take place at a fair stand or when the
customer comes to visit the company, etc.
During the next contact lesson the students were asked to present the talk in class so that other students could
listen to them as an audience and provide feedback. Students gave feedback on each other’s customer
discussion according to established criteria.
For example: Was the presentation in Swedish clear to understand, was the customer asking the appropriate
questions using correct vocabulary in Swedish, etc.
The main emphasis during feedback should be on positive remarks to encourage speaking.
67

Advantages
The students were motivated to practise the necessary job-related, real-life skills
Possibility of adaptation / other uses / variants
Role-playing for various life skills
Observed during: Swedish class, Turku University of Applied Sciences (TUAS)

Good practice number: 50

Title: Peer feedback on presentation skills

Aim of the activity: providing peer feedback
Level: B2

Materials / didactic support / props: Assessment form

Approximate time: 10 minutes

Language skill: speaking / reading / listening / writing
Description
Students are given a form to fill in during presentations where they comment on other students’ performance.
The questions focus on, for example, the content, pronunciation and language accuracy, presentation skills as
well as the areas for improvement. In addition, students give a grade for the presentation. The forms are
written in English and the teacher collects the forms afterwards. Later, the completed forms are given to the
presenters. Students’ opinions and decisions can be expressed orally.
Advantages

Risks/disadvantages/weaknesses

Students are motivated to focus on the presentation in The students’ assessment might be influenced by
order to to comment on it. They learn how to give
personal animosities between students and may result
constructive feedback.
in biased feedback.
Possibility of adaptation / other uses / variants
The teacher can decide if part of a student’s course grade will be affected by peer assessment. Assessment
forms could be designed by students themselves.
Observed during: Professional English class, Turku University of Applied Sciences (TUAS)
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6. ACTIVE INVOLVEMENT OF STUDENTS IN THE LEARNING PROCESS
Good practice number: 51

Title: Describing family

Aim of the activity: activating lexical structures / activating grammatical structures / revision or consolidation
of lexical structures / revision or consolidation of grammatical structures
Level: A1 – C2

Materials / didactic support / props:

Approximate time:

Family photo brought in by the students.

5 -10 min

Language skill: speaking
Description The students were asked to bring a family photo – the aim of the lesson was to describe their
own families.
Advantages

Risks/disadvantages/weaknesses

This kind of exercise
involves students
emotionally and
resembles an authentic
situation.

The topic „family” and all those tackling private affairs should be exploited
cautiously and tactfully. Some students might not be willing to present a picture
of their own family and/or to talk about it. When asking for a family photo, it
should be emphasized that it could be any family photo, e.g. cut out of a
newspaper or magazine. The latter lacks emotional involvement, though.

Possibility of adaptation / other uses/variants
Different objects can be described – house, car, town/city, pet.
Observed during: Japanese class, Vytautas Magnus University (VMU)

Good practice number: 52

Title: Public transport. Road safety.

Aim of the activity: Warm-up activities / introducing a new subject / activating lexical structures / activating
grammatical structures / revision or consolidation of lexical structures / revision or consolidation of
grammatical structures / reading comprehension / listening comprehension / comprehension of a video
Level: A1 – C2

Materials / didactic support / props:

Approximate time:

Smartphones, Kahoot website

5-10 minutes

Language skill: speaking / reading
Description
Using Kahoot! learning platform when teaching new vocabulary. Students used their smartphones to do an
interactive quiz that checked vocabulary related to public transportation.
Advantages
This kind of exercise involves students emotionally
and resembles an authentic situation.

Risks/disadvantages/weaknesses
Not all the students have smartphones with Internet
access. They can, though, work in pairs or groups.
Technical problems may occur.
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Possibility of adaptation / other uses / variants
Revision or consolidation exercises/tasks.
Observations / Comments
Students feel involved in the learning process; they are confronted with real-life situations.
Observed during: English class, Vytautas Magnus University (VMU)

Good practice number: 53

Title: Classroom rules

Aim of the activity: classroom management
Level: A1 – C2

Materials / didactic support / props:

Approximate time:

pictures of a crossed-out phone, question
mark and a smiling face

10-15 minutes

Language skill: speaking / writing
Description
During the first class in the academic year, the teacher prompts students to do some ice-breaking tasks, so
that the students may get to know each other. Then, the teacher negotiates with the students rules to be
followed during future lessons. He/She pins the pictures of a crossed-out phone, a question mark and a
smiling face one by one on the white-board, asking the students to interpret the meaning of each picture.
Usually, the students do not find it difficult to interpret the crossed-out phone as a request to switch them off
and the question mark as an invitation to ask questions. However, the smiling face invites many
interpretations, so the teacher explains that the meaning of the picture is "respect each other". After
interpreting each picture, the teacher asks the students if they agree that the rules should become binding in
their group. Then he/she asks the students if they would like to suggest their own rules and if the answer is
“yes”, the students bring to the next lesson their own pictures illustrating the rule. If one of the rules is broken
by a students during class, the teacher gets a suitable picture out and reminds the students about the rule that
they accepted at the beginning of the course.
Advantages



The students get involved in the process of learning.
The students take responsibility for the way lessons are carried out.

Possibility of adaptation / other uses / variants
At lower levels of language proficiency this activity could be carried out in the first language.
Observed during: French class, University of Warsaw (UW)
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Good practice number: 54

Title: An online poll/ survey (for example, on Edmodo platform)

Aim of the activity: Warm-up activities / introducing a new subject
Level: B1-C2

Materials / didactic support / props:
Edmodo (any educational platform, website
or blog the teacher uses in a group)

Approximate time: 5 minutes

Language skill: speaking / reading / writing
Description
1. The teacher creates a poll question and posts it to the group on an educational platform (for
example, Edmodo), website or blog. For instance: ‘The only people who need privacy are people
who are doing something illegal. What's your opinion about that statement?’
2. Students choose one of the 3 options: a) I totally agree with the statement; b) I agree to a certain
extent; c) I totally disagree.
3. The students use their computers or mobile phones to text their answers to the platform. Results are
compiled and appear directly on the Edmodo group board.
4. The survey could be done before the lesson (as homework) and used as a warm-up activity to
introduce a new subject during the next class (in case of this poll question - surveillance) or at the end
of the lesson to sum up students’ opinions after a certain in-class discussion in real time.
Advantages




(Edmodo) polls is a simple system that allows teachers to get quick anonymous feedback from
students effortlessly.
You reach students who are less apt to speak in class.
Using on-line polls is an example of a formative assessment strategy that enhances and amplifies
classroom discussion, participation, and understanding of the topic/ issue

Possibility of adaptation / other uses / variants
The teacher can also use some online tool for creating polls, for example, Poll Everywhere
https://www.polleverywhere.com/ and conduct some survey in real time. The only thing you need are
students’ mobile phones and a big presentation screen. The survey results appear directly on your
Activboard engaging your class in real time and can spark a lively conversation that includes everyone.
Observed during: English class, University of Warsaw (UW)

Good practice number: 55

Title: A glossary

Aim of the activity: activating lexical structures / revision or consolidation of lexical structures
Level: A2

Materials / didactic support / props: none

Approximate time: 15-20 minutes

Language skill: speaking / reading / listening / writing
Description
During this activity students create their own glossary with words, phrases and collocations which are going to
be used, for example, in the next test. It is particularly useful while working with songs. For example, each
student creates their own list with the 10 most important words from the song. Students then work in groups of
4-5, where each of them reads out their list together with the definitions or translations if necessary. Next, the
group chooses 15 words, which are written down on a piece of paper. The last stage of this activity is getting
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to know the words proposed by each group. The pieces of paper with this vocabulary circulate clockwise
from one group to the next. The lists are read out to the whole group. After each group has read all the lists,
the teacher collects them and analyzes all the words after the lesson to create a single list , which is mailed to
all the students, so that they know which words to expect in the test.
Possibility of adaptation / other uses / variants
This activity can be simplified. If we are only interested in creating a vocabulary list that convinces the
students that they have influence over material that is going to be tested later, the number of words could be
limited to, for example,. 10 words. The vocabulary could be related to the lesson, a text or the abovementioned song. Eventually, all lists should be collected by the teacher and analyzed after the lesson in order
to compile so one list , which is mailed to all students so that they know which words to expect in the test.
Can be used with various levels.
Observed during: Spanish class, University of Warsaw (UW)

Good practice number: 56

Title: Self- study material for students

Aim of the activity: activating lexical structures / activating grammatical structures / revision or consolidation
of lexical structures / revision or consolidation of grammatical structures / reading comprehension / listening
comprehension
Level: A2

Materials / didactic support / props

Approximate time:

Online material package

1 month

Language skill: speaking / reading / listening / writing
Description
The students are given a material package including: links to online materials for the revision of grammatical
structures, links to topical news articles written in plain language intended for student needs and ready-made
dialogues covering all essential discussion topics on the course. In addition, the students are given instructions
to watch Swedish TV programmes or TV programmes in Swedish either with or without subtitles. They are also
instructed to listen to radio programmes in Swedish. The students are asked to submit a study report to the
teacher before the start of the course. A properly compiled report is accepted as one piece of compulsory
course work.
Advantages
To make students interested in Swedish as well as to revise and activate language skills needed on the
course. The student can use the report as a compulsory course assignment.
Observed during: Professional Swedish class, Turku University of Applied Sciences (TUAS)

Good practice number: 57

Title: Classroom rules

Aim of the activity: other (classroom management)
Level: B1 - up

Materials / didactic support / props:

Approximate time:

sheet of paper stuck to the wall

15 minutes
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Language skill: writing/speaking
Description Students are encouraged to make a list of classroom rules. First, they work in pairs and then in
groups of 4, to negotiate the final version of the rules. The list is finally approved by the whole group and
pinned to the board. The teacher may suggest some difficult classroom situations for the students to find a
solution to.
Example:
CLASSROOM RULES 2016/17
1. I treat others like I’d like to be treated.
2. I attend classes regularly, participate actively, and do my homework and other assignments.
3. If I miss a class, it is my responsibility to contact a classmate to determine what was missed.
4. My mobile phone is turned off.
5. The language of the classroom is English.
6. I am responsible for my own learning.
Advantages

Risks/disadvantages/weaknesses

Makes it easier for students (and teacher) to keep
them.

The teacher needs to be consistent in upholding them.

Possibility of adaptation / other uses / variants
Rules can be created in the same way for specific activities/lessons. Creating classroom rules is an
opportunity to talk about students’ learning experience.
Observed during: English class, University of Warsaw (UW)

Good practice number: 58
Aim of the activity: Warm-up activities / introducing a new subject
Level: B2

Materials / didactic support / props

Approximate time:

blank A4 sheets of paper per group,

20 minutes

Optionally: a video available on YouTube The
Italian Man who went to Malta
Language skill: speaking / reading / listening / writing
Description
The activity introduces the topic of pronunciation (in general or some specific forms, e.g. the schwa sound in
weak forms, th sound, the word stress in verb and noun pairs, etc.)
Students work in small groups (3-4 students) and discuss 3 questions posed by a teacher:
1. Is pronunciation important in foreign language learning?
2. Give 2-3 reasons why it may be important and illustrate them with examples.
3. How can you improve your pronunciation? Give examples of methods that are effective for you.
Students write down their ideas/conclusions on a blank A4 sheet of paper and stick it to the wall.
Next, all students walk around the classroom and read the ideas.
Finally, a whole class discussion comparing and summarizing their ideas/conclusions.
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Advantages
The activity activates all students, raises students’ awareness of the importance of correct pronunciation and
provides the background for more practical pronunciation exercises.
Possibility of adaptation/other uses/variant
Playing a funny video e.g. The Italian Man who Went to Malta before or after the activity to illustrate the
importance of pronunciation.
Observed during: English class, University of Warsaw (UW)

Good practice number: 59

Title: What are we going to talk about?

Aim of the activity: Warm-up activities / introducing a new subject
Level: B1

Materials / didactical support / props:

Approximate time:

Short movie about pets

10 minutes

Language skill: speaking / writing
Description
At the beginning of the lesson the teacher plays a 3-minute movie with funny pictures of different animals
with lively music. This makes students smile and puts them in a good mood. After showing the movie, the
teacher asks them, “What do you think we are going to talk about today?” The students say that the topic is
going to be “Animals/Nature”. The teacher agrees and asks them if they are interested in it. After getting
their agreement, the teacher asks the students to work in groups and brainstorm topics that the students would
like to discuss in future lessons. After a set time, the students come up to the board and write up the topics (“Is
it a good idea to have a dog?”, “environment protection”, “Why do people breed animals?”, “love for
animals = vegetarianism?”). The group discuss the topics and choose ones they consider to be the most
interesting, while the other ones are erased from the board. Everybody takes a photo of the board with their
mobile phones, so that they can go back to it after the course finishes.
Advantages

Risks/disadvantages/weaknesses

The students feel responsible for the learning process The students may suggest and agree on topics difficult
and that it is them who design the syllabus, which
to implement by the teacher, who can try to moderate
reflects their needs and expectations.
this stage of the activity in an inconspicuous way.
Possibility of adaptation / other uses / variants
The teacher writes down some of the proposed topics himself/herself and asks the students to choose 5 to 7.
Instead of the introductory movie, the teacher can display a poster, photograph or a fragment of a
photograph and ask the students to guess what the topic is. It may also be a good idea to play only music or
sounds (e.g. city noise, forest).
The topic implied by the prompts could be more ambiguous to trigger discussion.
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Can be used with lower levels.
Observed during: Russian class, University of Warsaw (UW)

Good practice number: 60

Title: Shared story telling

Aim of the activity: activating grammatical structures / revision or consolidation of grammatical structures
Level: B1-B2

Materials / didactic support / props:

Approximate time:

Board

15 minutes

Language skill: speaking
Description
The teacher told the class the story about Little Red Riding Hood, eliciting most of the details from the
students. She drew simple pictures on the board that illustrated both the main points of the story and the
details. The girl was given a German name that the group had voted for. After the teacher made sure that
the class had agreed on one, unified version of the story, she started retelling it using conditional structures,
e.g. “If Helga’s mother hadn’t found out grandma was ill, she wouldn’t have bought Paracetamol,” “If Helga’s
mother hadn’t bought Paracetamol, she wouldn’t have put it in Helga’s basket,” “If Helga’s mother hadn’t put
Paracetamol in her basket, Helga would have set off before dark.” The students stood in a circle around the
board and every one of them had to follow up the beginning told by the teacher through building sentences
whose first part made use of the previous student’s one. The sentences were supposed to follow the original
story’s sequence of events and the teacher pointed out the particular details in the picture to make sure that
the students covered all the story instead of just moving on to the easier parts of it.
Advantages

Risks/disadvantages/weaknesses

The students actively participate in story telling. They
need to listen to each other, rely on and utilize other
students’ work. Everybody has to participate because
they are standing in a circle. They use the target
grammar structure for a purpose. The students enjoy
the fact that they can tell the whole story and they
appreciate the help the drawings give.

All the students need to know the story well and the
original version of it must contain many details so that
the students have enough input to utilize.
It only works with few grammar structures, e.g.
narrative sentences, conditionals, reported speech
(‘The teacher said that...’) and linking words.

Possibility of adaptation / other uses / variants
It’s even better if it’s the students themselves who tell the original version of the story and draw the picture.
Different stories can be used.
Observed during: English class, University of Warsaw (UW)
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Good practice number: 61
Aim of the activity: Warm-up activities / revision or consolidation of lexical structures
Level: B1 - C2

Materials / didactic support / props:

Approximate time:

Scans of students’ own illustrations of idioms
in the form on a Power Point presentation

5 minutes

Language skill: speaking
Description
The students prepared illustrations of new vocabulary (in this case it was idiomatic expressions with names of
animals) during the previous class. The teacher scanned them at home and put them together in the form of a
Power Point presentation. As a warm-up activity and revision, the teacher showed the students the illustrations
on the screen so that they could come up with the revised vocabulary. As an alternative to this arrangement,
the role of the teacher was taken by another student (either an appointed one or volunteer), who could see
the key and his/her role was to test the students by only answering ‘yes/no’ to their suggestions.
Advantages





The students prepare tasks for each other.
The students test themselves and other students.
Valuable for class atmosphere because it demonstrates the teacher’s appreciation of students’ work.
It adds validity to the work of the students because it’s recycled and used both by the teacher and the
students.

Possibility of adaptation / other uses / variants
Students may prepare definitions, descriptions and stories that can be recycled in a similar way.
Observed during: Russian class, University of Warsaw (UW)

Good practice number: 62

Title: Note-taking

Aim of the activity: listening comprehension
Level: A2 – C2

Materials / didactic support / props:

Approximate time:

Recording of a mini-lecture

7-10 minutes

Language skill: listening/writing/speaking
Description
The aim of the activity is to encourage students to listen to a mini lecture.
Students are asked to make notes, either in writing or by drawing what they hear. Later they compare their
notes in pairs and check how much they remembered. It makes reflection easier.
Observed during: English class, University of Warsaw (UW)
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Image banks:
http://classroomclipart.com
http://trouvephoto.com
http://www.ccdmd.qc.ca/monde
http://www.folp.free.fr
http://www.freedigitalphotos.net
http://www.istockphoto.com
http://www.picto.qc.ca
http://www.pixelio.de
https://pixabay.com
https://www.shutterstock.com
https://www.gettyimages.com
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GUIDEBOOK FOR LEARNERS
THEORETICAL PART
Prepared by Réka Lugossy, University of Pécs

INTRODUCTION
Like all beliefs about education, our ideas about assessment tend to go back to what we experienced as
learners. Traditionally, when we think of assessment, we think of taking tests and getting grades, and for
many of us these may not be very pleasant memories.
However, there is more to assessment than giving grades. Besides assessing and evaluating your performance
with percentages and grades, your teachers may provide regular assessment in ways that help you develop
and further increase your motivation to learn. A good example of this is when teachers provide positive
feedback by saying, for example: “Your essay was coherent and well-organised. You also used appropriate
vocabulary, but you need to pay more attention to the structures you use, in particular when it comes to the
use of the conditional.” This encouraging reflection on the student’s work is an example of formative
assessment. Its aim is to reveal both the strengths of the student’s work and areas where more effort is
needed.
There is no doubt that this kind of response to students’ work is more specific and therefore more informative
for them, rather than just getting a grade without any detailed feedback. Thus, students can learn more about
what they have done well and what they still need to develop. Knowing your strengths and weaknesses will
also help you to become a more autonomous learner and take responsibility for your own learning.
This chapter of the guidebook will:


explain the concepts of summative assessment (SA) and formative assessment (FA)



explain when SA and FA are used



present the benefits of FA for student development



make you think critically about ways of implementing FA in your learning



encourage you to use FA on a daily basis



offer further reading tips in the area of FA
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1. TYPES OF ASSESSMENT AND THEIR AIMS: WHAT KIND OF ASSESSMENT IS USED FOR
WHAT?
Assessment types and practices can be different depending on our goals and on
the learning context. Let us look at what assessment types we use and when.
Assessment of learning: Summative Assessment
We talk about assessment of learning when we want to measure how much our
students have learned up to a particular point, for example by the end of an
instruction period, textbook unit, course, or school year. In this case, we use
summative assessment (SA) techniques, such as tests, assignments, or projects that show whether students have
learned what they were expected to learn and whether they satisfied certain requirements .This is exactly
why summative assessments are said to be of learning: because they evaluate academic achievement at the
end of an instruction period. Summative assessments are often high stakes, which means that they have a high
point value, for example language exams or school-leaving examinations.
Assessment for learning: Formative Assessment
While it is important for educators to get feedback on student learning at the end of an instruction period
(SA), it is also crucial to get feedback on what students are learning or not learning during the process of
instruction. Teachers will want to know if students understand the topic or not, how well they can apply the
learned knowledge, if they have misunderstood something, or if there are gaps in their knowledge, etc. All
this is important to know because this is how students’ learning can best be supported. Therefore, teachers use
assessment for learning or formative assessments (FA) to gain insight into students’ learning processes and to
use the results in order to modify and improve teaching techniques during an instruction period.
It is important to point out that not only should teachers be aware of what students know and what they don’t
know, but also the students themselves. You can follow and monitor your own development, for example by
thinking about why a task seemed easy to do, or why it created difficulties, and think about how to do better
next time. In this way, you start feeling more in control of your own learning, and become more independent
in the long run. This is important because learner autonomy has been shown to be a crucial factor in successful
foreign language learning.
Formative assessments should not be graded in the same way as summative assessments . Rather, as Dodge
(2009) points out, they serve as practice for students, such as a meaningful in-class tasks or a relevant
homework, which gives both teacher and learner the chance to identify where development is needed. Thus,
teachers can adjust their teaching accordingly, and students can see where they need to put in more effort.
It appears, then, that assessment for learning can be considered part of the learning process. Therefore,
formative assessments should be frequent and interactive
(http://www.oecd.org/site/educeri21st/40600533.pdf). That is to say, you tend to benefit most from formative
assessment if it is a regular part of the learning process and if you are also inolved in your own, as well as
your peers’, ongoing assessment for learning.
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2. HOW CAN YOU TELL IF YOUR CLASSROOM CREATES A CONTEXT FOR FORMATIVE
ASSESSMENT?
Research has found that teachers who use formative assessment as a
framework in their classes also emphasise certain key elements of the teachinglearning process (OECD/CERI, 2008). They do not necessarily emphasise all
these aspects at the same time, but all these elements regularly appear in their
practice to a certain extent.
Below, you can read the list of key elements that formative assessment-focused
teachers incorporate in their practice. While reading them, you can also think
about your own experiences as learners: in what ways and to what extent do these elements of good practice
appear in your own language classes? The short explanations and examples in the boxes will help you link
these aspects of good practice to your own classroom experience.
1. A classroom culture that encourages interaction and the use of formative assessment tools:
The teacher makes learners feel secure, and encourages them to take risks and make mistakes. It is
important to realise that mistakes are a natural part of the learning process. They also help the teacher
provide relevant feedback for students.
2. Establishment of learning goals, and tracking individual student progress toward those goals:
The students and the teacher discuss learning goals; if the case may be, the teacher helps students set out
or become aware of their own learning goals (for example, by making a list of these goals). Teachers also
help students to track their own progress.
3. Use of varied instruction methods to meet diverse student needs:
Your teachers may apply different approaches, techniques, task types and materials depending on your
cognitive and learning styles. That is to say, they adjust their teaching to students’ cognitive and emotional
needs in order to help you connect the new material to your prior knowledge.
4. Use of varied approaches to assess student understanding:
Teachers use different means of assessment to get insights into students’ development. Different forms of
assessment may reveal different student needs, and therefore the teacher will have more ideas about the
kind of support you will need. Using varied assessment also allows teachers to see how flexibly students
can transfer learnt knowledge to new situations.
5. Feedback on student performance and adaptation of instruction to meet identified needs:
Teachers provide regular feedback on your performance. We know from experience that not all
feedback is effective: some of the feedback we received as learners did little for our development. Good
feedback needs to be specific, with suggestions for further development, and it should be framed in a
positive way.
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6. Students’ active involvement in the learning process:
Good teaching helps you become more aware of what works for you as a learner, and of what you can
do for your own development. In other words, it helps you develop your learning to learn skills, or
metacognitive strategies.

3. HOW CAN YOU BENEFIT FROM FORMATIVE ASSESSMENT AS A STUDENT?
Let us now look at how you can benefit from ongoing formative assessment in your
learning. How do formative assessment techniques help you become a more
successful language learner?
Using formative assessment regularly will:
1.
give teachers an idea about where you are in your development. Therefore,
they can better adjust their teaching to your needs.
2. give you positive feedback on your oral and written performance. This is is useful because you will want
to know what you have done well. Additionally , positive feedback makes you more confident and
therefore more likely to want to perform a similar task again. In this way, assessment for learning also
promotes positive attitudes for learning and for using the language being studied. The following sample
provides an example for this:
Compare the two feedbacks below: Oh dear! You didn’t know simple words like cloud and sun. And: I liked it
that you paraphrased when you didn’t know a word. This is a very useful strategy. Can you please look up the
words you did not know today for next time? As you can see, the student’s knowledge is assessed in both
cases, but in very different ways: in the former feedback, emphasis is on what the student does not know;
the latter feedback starts with a positive statement about the student’s competence, and then gives advice
on development in a constructive way.
3. give you detailed and specific information about what areas you need to develop and what is expected
of you. This is valuable because you can identify where you have to put in more work at home or at
school.
For example, if you are aware of the fact that you need to develop your listening comprehension, you may
choose to do more extensive listening at home, by listening to TED talks or watching films. On the other
hand, if you know that you need more practice in communication, you may decide to be more active during
pair- and group-work in class.
4. help you know your strenghts and weaknesses and become a more autonomous learner. This means that
you can think about what benefits your learning and make decisions about your own learning process:
For example, you may decide to read a novel, a graded reader, or blogs and articles related to your
professional interest in order to improve your reading comprehension. Research shows that language
learners who can monitor their own learning process feel more self-reliant, and become more successful
users of the language.
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5. help you get used to the idea that mistakes are a necessary part of learning. Mistakes are opportunities
for learning because they show you how you can do better. Educational researcher Ken Robinson claims
that if you do not make mistakes, you will never come up with anything original.
6. encourage the development of a growth mindset rather than a fixed mindset (for a detailed discussion see:
Dweck, 2006). People with a fixed mindset tend to see challenges as difficulties, while growth mindset
people perceive challenges as opportunities for growth. A growth mindset makes you more willing to take
risks, and to believe that you can learn things with time and effort.
7. encourage you to focus on the process, rather than the product of learning.
8. encourage you to ask questions. It is fine to ask if you do not know something. Asking a question and
getting an answer will save you a lot of time. In addition, asking questions will also develop your critical
thinking skills.
9. give you the chance to evaluate your own performance (self-assessment) and your peers’ performance
(peer-assessment). If you are invited to reflect on how you performed and why you succeeded or not, you
get a chance to think about what has influenced your achievements and what your difficulties are. This will
make you feel more in control of your own and your group’s learning.
It is important to realise that participating in formative assessment does not put an extra burden on you or on
your teachers. It is not something you have to prepare for, or put extra effort into, since assessment for
learning is a natural part of the teaching-learning process.
4. TOPICS FOR DISCUSSION OR REFLECTION
Which of the above benefits have you experienced as a language learner?

Can you tell a story of how positive (or negative) feedback influenced your
development?
What area do you feel you need to develop most in your foreign language
learning? What can you do about it? do about it?

5. CONCLUSION
The aim of this chapter has been to explain the concept of formative assessment, to describe how it works in
the context of the classroom, and to explore its benefits for learner development.
We suggest that if you bear all this in mind, you will:


know more about what kind of feedback you may benefit from,



think critically of and better understand the feedback provided by your teachers,



have a more complex understanding of your own learning, in particular what works for you as a
language learner,



feel empowered to make choices regarding your own learning.
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In short, we hope that reading and reflecting on the ideas discussed in this chapter will make you a more
autonomous and therefore more efficient learner.

Now you are ready for a short quiz.
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CONCLUSION
We would like to express our gratitude to the people from the four universities (Vytautas Magnus University,
The University of Pecs, Turku University of Applied Sciences and The University of Warsaw) who collected the
examples of good practice presented in our guidebook. We would also like to thank all the teachers who
invited colleagues into their classrooms or/and observed the lessons of others. And last but not least, it would
not have been possible to create this guidebook without the very special contribution of our students. Thank
you all!
From the very beginning, the aim we had in mind when creating the guidebook was a very practical one, that
is, first and foremost, to compile a set of good practice that we consider worthy of disseminating, as well as
exchange experiences and learn new teaching methods.
Most language teachers regularly take part in professional training sessions, workshops and conferences.
However, these often fail to address the challenges that our day-to-day teaching activities pose. This
guidebook is designed to help you meet these challenges head on. It is our hope that each reader can find
something that can be adapted to his/her needs and used effectively in class. The examples of good practice
we have collected here may inspire both experienced teachers and those who have just started their career,
through widening the spectrum of techniques they employ in their classrooms. The employment of these
techniques will also result in a better rapport between students and teacher, while the group dynamics and
relations between students themselves will become even more conducive to learning.
The long-term benefit these techniques are intended to give concerns our work becoming more effective and
attractive for students, who will become more autonomous and aware of the responsibility they share with us
in the process of learning a language.
What we consider to be of special value is the fact that, first of all, the material we present here is
completely authentic and is being put into practice for students' benefit on a daily basis in four different
countries, – particularly important in the context of education becoming more and more international.
Secondly, these are not just examples of entertaining activities in foreign language classes, but techniques
closely related to the idea of formative assessment, which we so fervently advocate. Each of the techniques
applies to at least one of the so-called "key elements of formative assessment."
It is also worth mentioning that the techniques described here can be adapted in a variety of ways to suit
students' needs or specific learning environments. They are not ready-made scenarios for larger chunks of
lessons, but rather samples of techniques of working with language learners, which can be freely modified to
suit students’ language-learning level and the idiosyncrasies of a given language. We would like to invite you
to modify them, to use them in your own way, to fill in with your own content and to generally broaden their
scope. We hope that you share your thoughts and examples of creative adaptations with us in the future.
We would like to see this collection become a useful reference book for those of us who are convinced, or at
least will give themselves the chance in future to become convinced, of the usefulness and effectiveness of
incorporating formative assessment tools into their own classroom practice. We already know teachers who
actually do this. Let’s hear their opinions:
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Justyna Deczewska, Russian as a foreign language lecturer, University of Warsaw
“Thanks to the FAB project, I have realised that assessment is not an end in itself. It only makes sense when the
student gets feedback that is formulated in a precise and easily accessible way. Otherwise, it is just a meaningless
formality that does not contribute to the learning process in any way.”
Gintarė Gelūnaitė-Malinauskienė, German language teacher, Vytautas Magnus University
“It was very huge experience to see the other lessons in Finland. The good experience how to teach more flexible,
to see flexible education system. I try to use the good experience from FAB project in my classes.”
Kornélia Bánki, English language teacher, University of Pécs
“I started to consider how important it might be for a student to understand the aim of not only the course itself
but of each individual lesson or learning sequence. Thus, from now on, I've decided to put more emphasis on
sharing these details with my students and incorporate this concept into my lesson plans apart from the syllabus
where it is obviously included. This will also help me set targets more easily because I will be able to follow my
new step by step routine.”
Sirpa Rajala, Finnish as foreign language teacher, Turku University of Applied Sciences
“FAB project has in many ways activated and highlighted my understanding of the significance of formative
assessment in teaching. In the project we observed formative assessment during language lessons and while doing
that we got a few good, concrete examples and ideas which can be easily adapted at different levels of our
language teaching. On the whole I find that I should systematically increase the practices of formative assessment
in my own language courses.
It is also important to pay attention to how formative assessment is done in a study module and in independent
learning as well as in distance learning and in its evaluation. Focusing and attention is also required as what
comes to formative assessment in curriculum or in degree level during the whole studentship, both in languages
and when connected to other studies. In the future this becomes concrete at least in the innovation pedagogy
curriculum work of Turku University of Applied Sciences where I work as the representative of my own unit. As a
conclusion FAB project made me ponder the many aspects of learning and formative assessment.”
Agnieszka Kowalewska, Spanish as a foreign language lecturer, University of Warsaw
“The FAB project enabled me to learn about both formative assessment theory as well as its practical application
through peer observation and discussing professional experiences with other teachers. I think formative
assessment is going to become a permanent part of the lessons I teach, because it promotes student autonomy
and makes them more partners than objects in the learning process. It also frees the teacher of the suffocating
corset entrapping the ‘infallible mentor’ and provides him/her with methods that make language learning more
logical (setting clear objectives, key questions, effective feedback etc.) and fair (providing a clear criteria of
what success means), in other words ‘more student-friendly’. At the same time, this is the only method of
assessment that enables the weaker students to make up for what they have not acquired to a satisfactory level
yet, which often makes them give up on learning a language, whereas the more advanced students get the
opportunity to make further progress.”
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Daiva Pundziuviene, English language teacher, Vytautas Magnus University
“I have started using self-assessment and peer-assessment strategies more frequently and have also realized that
students’ discussions on the aims of tasks could be very beneficial to both sides. Moreover, I have got acquainted
with a wide variety of formative assessment tools, which are very useful while providing feedback or evaluating
students’ skills. However, the lack of time during a short language lesson often prevents from discussing, trying
out and following up formative assessment.”
Éva Pálfy, English language teacher, University of Pécs
“Even if my department forces me to give students a test after each unit, after correcting these I use the
opportunity to show students where they need extra practice, or what should be learnt more thoroughly. I
sometimes spend a class to reinforce these points, where each student can notice their weaknesses and realise
what should be done about them. This way it is not intimidating for them, and they are not confronted only with a
mark. Understanding the problem and the next step is crucial. Some of them benefit much more this way than the
old-style learning.
In classes where the stress is on speaking and presenting, my feedback on their performance after 1,5-2 months
is most appreciated. They get fresh energy from this to move further and fight for it.”
Ann-Katrin Tyni-Nummelin, Swedish language teacher, Turku University of Applied Sciences
“In what way I have benefited from FAB project? For me meeting teacher colleagues from different countries and
being able to follow their teaching and talk and change ideas has been very beneficial. It’s good to have a look
at studying and learning from student perspective and at the same time reflect my own teaching. Even if I couldn’t
always learn new teaching methods, it is important to observe the interaction between a teacher and a student
group.
Has formative assessment influenced your way of teaching? To some extent yes. I found new aspects to both what
I as a teacher do in the same way and what I do differently, what works well and what doesn’t work in the best
possible way.”
Eliza Fijałkowska-Ładak, English as a foreign language lecturer, University of Warsaw
“First of all, the participation in the FAB project was a great opportunity to reflect on my own approach to
teaching and student assessment. Thanks to the workshops on formative assessment, I acquired more information
about it, found out how to motivate the students in a more effective way and learnt about a number of interesting
types of activities which I can make practical use of in my lessons. Taking part in peer observations (both as a
visitor and as the visited teacher) was an especially valuable experience in terms of how to apply various
formative assessment methods in real life.”
“I’d also like to add that taking part in the project was, first and foremost, a great pleasure thanks to all the kind
and enthusiastic people who created it.”
Jūratė Andriuškevičienė, German language teacher, Vytautas Magnus University
“A peer observation guided lecture is a great opportunity to gain experience and improve personal skills as well
as to observe state-of-art practical implementation of already known methods in current lectures of foreign
languages. On the other hand, while observing colleagues’ lectures you can get some insights what you should
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not do in your lectures. (…) I started applying oral assessment more often and "praising" my
students for the well done job. I have also noticed that a quick feedback motivates learners more.
I have got impressed by the application of mnemonic technique in language lectures by Polish colleagues. I tried
this technique during my lectures and got a very positive feedback from the students.”
Magda Tulska-Budziak, Russian as a foreign language lecturer, University of Warsaw
“Taking part in the FAB project enabled me to get to know the theoretical foundation of formative assessment,
and to formalise and broaden my knowledge on language teaching methodology and the role of the teacher.”
“It turned out that I had been using elements of formative assessment for a long time without realising it. I can’t
agree with some of the principles of it.”
Formative assessment assumes partnership in teaching/learning. However, not every learner lives up to
partnership, which I understand as taking responsibility for the effects of your work and neither is every teacher
mentally ready for partnership.”
“Formative assessment has not turned my teaching style upside down. In terms of its practical application, I have
started using one technique, which I had had no idea about previously. It is about waiting 30 seconds for the
student to answer a question. It has revolutionised my lessons!”
“I consider the most important value of taking part in the project to be the fact that I was provoked to reflect
deeply on the way I teach.”
Jurgita Šerniūtė, English language teacher, Vytautas Magnus University
“It was the first time, when I could so deeply to be focused to formative assessment. It was a great experience to
share best practice with colleagues from other universities, to compare methods used in home university and
abroad.
(…) As reflection is one of my interest areas, formative assessment become more popular in my classes too, I use
much more time for discussions in the class, students’ self-evaluations in class and at home become more usual
thing.”
Anna Sworowska, Swedish and Norwegian as foreign languages lecturer, University of Warsaw
“The FAB project made me introduce into my teaching work some elements of formative assessment for good,
which, I think, foreign language lessons would not be able to do without nowadays. They make students more
satisfied and motivated, because they are not afraid of making mistakes any more. They feel more comfortable
and they are more willing to speak during classes.”
Almantė Meškauskienė, English language teacher, Vytautas Magnus University
“It was a fantastic opportunity to exchange experience with foreign colleagues. During this project I learned
about some new teaching methods and refreshed some well-known but forgotten methods.
I noticed that after this project I started complimenting the students more on well done job or
even on a trial to do one’s best.
After this project I began using more active methods of teaching e.g. I give some students to study and learn
some new material and ask them to explain it to others. I also let students to evaluate each other more often.”
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Sari Loppela-Rauha, Turku University of Applied Sciences
“In what way have you benefited from the FAB project? Meetings and discussions with other teachers are always
a stimulant and give me energy for my work. Providing students with intercultural competence tools is an essential
part of my work; seeing how people work in other countries is a valuable experience. Also helps to understand
exchange students who come to our university and who, if they come from a more teacher-centered learning
environment, sometimes first struggle to get the hang of how we work here (i.e. students are expected to take on
more responsibility for autonomous working).
Has formative assessment influenced your way of teaching? Having observed teachers from a student’s
perspective, I guess I’m more conscious of the choices I make when it comes to how I work in the classroom. In
particular, I will try to make sure I give my students enough time to speak, instead of speaking too much myself.
The observed lessons gave me a few new practical ideas for tools/task types I may want to use in my teaching.
Some of the classes confirmed my views on what I do not want to do in the class.”

88

