
Final Questionnaire for Teachers/Students 

The Hungarian Context 

 Analysis 
   

Participants 

 

Altogether 84 students and 21 teachers have responded to our request to complete the questionnaires.               

Responses of both students and teachers have come from various departments. In Hungary the state does not                 

support general language teaching in higher education. Therefore, the institutes and departments that had earlier               

provided language teaching have transformed themselves into ‘departments of languages for specific purposes’.             

This is the case with the following faculties: 

 

Law; Business and Economics; Humanities; Health Sciences; Pharmacy; Cultural Sciences; Education and            

Regional Development; Music and Visual Arts; Engineering and Information Technology; Sciences; and the             

Medical School. As a result, most of the beginner courses are provided for the foreign students of UP, taught                   

mainly at the International Studies Centre, who study Hungarian and English. Students studying at the               

Departments of English, German, French, Italian and Spanish already possess a higher level of proficiency (B2                

and C1). These students are either interested in the language itself (or the literature/culture/civilization of that                

language), or would like to be teachers of that language. Regarding two of the Slavic languages – Russian, and                   

Polish – students start learning the language here, however with Croatian the situation is different, because                

there is a strong Croatian minority living in the region, so many of these students speak Croatian very well. 

  

Levels and languages 

 

The languages, studied by the students filling in the questionnaires, include English, German, Italian, Russian,               

Spanish, French, Hungarian and Polish. The levels taught range from A1 to C1 (CEFR). 

  

Short summary 

 

Having reviewed the parts of the questionnaires that are almost the same for both teachers and students (I, II                   

and III) the following may be stated: 

 



● Part I: The effect of the FAB project: The analysis reveals that the project had a stronger impact on                   

teachers. The mean of five of the seven statements was between 4 and 5 on a 5 point Likert scale. The                     

means of the students’ scores were closer to point 3.  

● Part II: The use of FA tools: Most of the formative assessment tools, applied by the teachers, were                  

evaluated similarly by both teachers and students, however, regarding some there were significant             

differences.  

● Part III: Influence of FA tools: The answers show a similar pattern with one outlying item. 

  

 Analysis 

 

On the whole it seems that the project has had a more powerful impact on teachers than on students. It is                     

logical and understandable as the focus of the main activities (training, observation) was on them and their                 

teaching methods. The other reason may also be that, similarly to teachers’ answers on the original                

questionnaire, teachers are generally more likely to indicate that activities occurred in their classes than did the                 

learners. This tendency is especially visible regarding the statements in Part I. 

  

Part I – The effect of the FAB project 

 

On the basis of the teachers’ answers we can say that they have realized the importance of formative                  

assessment, know what it means and how to include them into their classroom practice. However, the means of                  

the last two statements are significantly lower. The lower mean with respect to statement 6 “I use the                  

information I gain through formative assessment to adjust my teaching.” indicates that it is one thing to be                  

aware of something and it is a different thing to change our daily practice. This result is in line with research                     

findings stating that beliefs and attitudes are probably the most difficult to change and takes a longer period of                   

time. The similarly lower mean of the scores given for statement 7 “I encourage my students to use formative                   

assessment tools to improve their learning.” suggests that during the project teachers concentrated on              

themselves rather than on their students. This lower mean may also explain why students were not influenced                 

as much as teachers. 

  

 Part II – The use of formative assessment tools and methods 

 

There is a general agreement with respect to most of the statements, though here, too, the picture painted by the                    

teachers tends to be slightly better. This is the case regarding the discussion of learning outcomes and the                  

assessment criteria. This finding is great news because, according to the original survey, discussing the learning                

outcomes was an activity considered rare by both teachers and students. 



The first great difference in opinions can be found in how the two parties, teachers and students, look at the                    

position of self assessment: 

 

teachers: ...self-assessment: students were given opportunities to reflect on the work they           

have done in the course – 3,5; 

students: ...gives us an opportunity to reflect on the work we have done in the course – 2,5. 

 

The original questionnaire revealed that self-assessment was an activity very rarely used in classroom practice.               

The teachers’ responses regarding this issue on the final questionnaire suggest that they have become aware of                 

the importance (efficiency) of this tool. It, however, seems that they did not manage to make students act                  

accordingly and understand the rationale of its use. 

 

The statements on placing learning in context, having students work in pairs and in small groups are judged                  

along the same lines by both teachers and students. 

 

The situation regarding peer observation and peer assessment is very similar to that of self assessment.                

Teachers consider them more effective and more frequent than students and, compared to the original survey,                

their position in the methodology repertory of teachers has also strengthened. 

 

The agreement of teachers and students on judging the effectiveness of feedback is also great news. The                 

answers of the original survey regarding the provision of feedback showed a huge difference in the judgement                 

of teachers and students. Twice as many teachers thought they gave adequate feedback to their students than                 

students. In contrast, the results of the final survey indicate that there has been a positive move in this field. 

 

Neither teachers nor students consider discussing the outcome of the lesson at the end of the lesson very                  

efficient. The low means given to these statements might also suggest that this is not a frequent activity in                   

Hungarian classrooms. The same can be stated about the use of admit and exit cards and anecdotal note cards. 

The last significant difference in the opinion of teachers and students refers to the judgement of mock exams.                  

Students consider these exams more effective than teachers. 

  

Part III – The influence of formative assessment tools 

 

The interesting observation we can make here is that this time it is the students who paint a slightly better                    

picture. It seems that they appreciated the changes more than teachers: they dared to ask more questions, were                  

not afraid of speaking, were not stressed about test taking and their in-class activity has increased. There was                  

one point, though, where the opinion of teachers and students differed to a greater extent: paying attention to                  



the individual needs of the learners. This is, unfortunately, not surprising, as the original survey showed a                 

similar situation, too. 

  

Part IV – Other areas of where FA tools may also be useful (for teachers only) 

 

Generally speaking teachers are on the opinion that the application of formative assessment tools can be useful                 

in improving written communication, listening and teaching skills and language use. 

  

Conclusions 

  

“Students can, with difficulty, escape from the effects of poor teaching, they cannot ...escape the effects of poor                  

assessment.” 

(Boud, D. 1995. Enhancing learning through self assessment. London: Kogan Page) 

  

They way teachers assess their students performance is of utmost importance. We are safe to say that the results                   

and the analysis of the final questionnaire are promising. They show that there has a shift towards the                  

application of formative assessment tools. Both teachers and students have recognized the beneficial effects of               

assessing and being assessed according to the principle of formative assessment. However, as teachers’              

attitudes and beliefs about teaching change rather slowly, it was also visible that changes in certain areas – self                   

and peer assessment, feedback and paying attention to individual differences – tend to be slow. 

  

   

Robert Märcz 

Project Co-ordinator 

Foreign Language Centre 

University of Pécs 

 
 

 
QUESTIONNAIRE FOR STUDENTS 

RESULTS 

 

ACADEMIC 

YEAR: 

2016/17 LEVELs: ○A1 ○ A2 ○ B1 

○ B2 ○ C1 ○ C2 



LANGUAGE: English, German, Russian, 
Spanish, French, Hungarian, 
Polish 

No. of 

respondents 

83     

  

I.                    Please rate the following items based on the extent to which you agree or disagree with it. 

Your rating should be on a 1 - 5 point scale where 1 = strongly disagree and 5 = strongly agree. 

    1 2 3 4 5 

1 The FAB project made me realize the 

importance of on-going evaluation of my 

learning. 

    3,5     

2 The FAB made me realize why assessing 

myself is useful. 

    3,3     

3 The FAB project helped me understand the 

ways my teachers assess my academic 

performance. 

    3,3     

4 I use the information gained through 

self-assessment to adjust my learning. 

    3,5     

5 I am encouraged to feel responsible for my 

learning. 

    4,5     

6 This project has made me reflect on my 

learning process. 

    3,1     

  

II. Think about the language course you have taken part in and indicate how effective you have found the use of 

the following ways of learning/teaching. 

Your rating should be on a 1  5 point scale where 1 = very ineffective  and 5 = very  effective. 

    

MY TEACHER 

1 2 3 4 5 not 
applied 

1 has presented the objective of the course at its 

beginning. 

    3,8       

2 has discussed the achievement of learning 

outcomes together with us. 

      4,1     



3 has discussed with us what we should 

know/be able to achieve by the end of the 

course. 

      4,1     

4 has developed the criteria for success together 

with us. 

    3,0       

5 has set up the assessment criteria together 

with us. 

      4,7     

6 gives us an opportunity to reflect on the work 

we have done in the course. 

  2,5         

7 has presented the objective of the lesson at its 

beginning. 

    3,0       

8 has referred to the previous and/or  following 

lesson or learning stages. 

    3,5       

9 has explained to students the connection 

between new, prior, and future learning 

stages. 

    3,1       

10 has encouraged us to work in small groups 

with 2-3 other students (group work). 

      4,5     

11 has encouraged us to work with a partner (pair 

work). 

      4,2     

12 has engaged us in discussion regarding the 

lesson in small groups. 

    3,3       

13 usesscenarios in which we have the chance to 

apply the knowledge and skills we have 

gained. 

      4,1     

14 has encouraged us to observe each other’s 

work. 

    3.2       

15 has encouraged us to assess each other’s 

work. 

    3,2       

16 has asked questions during the lesson to 

assess the progress of our group. 

    3,7       



17 has asked questions during the lesson to 

assess individual student progress. 

    3,7       

18 has provided real time feedback on our work.       4,1     

19 has provided immediate oral feedback on our 

performance. 

      4,2     

20 has clarified what good performance means.     3,0       

21 has discussed the outcome of the lesson with 

us at the end of the lesson. 

  2,8         

22 has used admit cards or/and exit tickets to 

assess our learning 

1,7           

23 has asked us to compile a portfolio. 1,5           

24 has used visuals (graphs, diagrams, charts 

etc.). 

    3,0       

25 has motivated us to hold in-class 

presentations. 

    3,3       

26 has used anecdotal note cards. 1,2           

27 has provided us with mock exams and 

feedback 

      4,5     

  

III.   Think about the language course you have taken part in and indicate to what extent you think the following 

changes might be attributed/related to the application of (some of) the formative assessment methods/tools. 

Your rating should be on a 1 - 5 point scale where 1 = not related at all  and 5 = closely related. 

    1 2 3 4 5 

1 I became more interested in learning the language.     3,0     

2 The relationship with my teacher has improved.     3,2     

3 I dared to ask more questions during classes.       4,1   

4 I was not afraid of speaking in class.       4,2   



5 I was not worried or stressed about having to do tests.       4,3   

6 My in-class activity has increased.       4,5   

7 The atmosphere of the class has improved.     3,1     

8 I feel that we did more work with my teacher than earlier.     3,2     

9 My teacher paid more attention to my individual needs.   2,2     

10 I received feedback more frequently.     3,1     

  

  

V.                  Please evaluate the above part of the questionnaire by answering the following questions: 

1. Has this questionnaire encouraged you to reflect on your own teaching (for 

teachers)/ learning (for students) style?  

YES NO 

2. Has this questionnaire influenced your approach towards teaching/learning? YES NO 

3. Please assess the questionnaire you have just completed: 

length appropriate  slightly too long much too long   

specificity appropriate slightly too specific much too specific   

clarity of statements: fine rather hazy extremely hazy   

4. Suggested amendments: 

        

 

 

 

QUESTIONNAIRE FOR TEACHERS 

RESULTS 

 

ACADEMIC YEAR: 2016-17 LEVELs: ○ A1 ○ A2 ○ B1 

○ B2 ○ C1 ○ C2 



LANGUAGE: English, German, Russian, 
Spanish, French, Hungarian, 
Polish 

Nr. of respondents 22     

 

I.                    Please rate the following items based on the extent to which you agree or disagree with it. 

Your rating should be on a 1 - 5 point scale where 1 = strongly disagree and 5 = strongly agree. 

    1 2 3 4 5 

1 The FAB project made me realize the 

importance of formative assessment. 

      4,9   

2 I am aware of what formative assessment 

means. 

      4,3   

3 The FAB project helped me understand      

formative assessment better. 

      4,9   

4 I am aware of the effectiveness of the 

formative assessment methods and tools. 

      4,3   

5 I know how to include the tools of 

formative assessment into my teaching. 

      4,5   

6 I use the information I gain through 

formative assessment to adjust my 

teaching. 

    3,5     

7 I encourage my students to use formative 

assessment tools to improve their learning. 

    3,3     

 

II.   Think about your teaching practice and indicate how effective you have found the application of the following 

tools/methods that include various elements of formative assessment. 

Your rating should be on a 1 - 5 point scale where 1 = very ineffective  and 5 = very  effective. 

    

TOOLS / METHODS 

  

1 

  

2 

  

3 

  

4 

  

5 

  
not 

applied 



1 presenting the objective of the course at its 

beginning. 

      4,0     

2 discussing the achievement of learning 

outcomes together with your students. 

      4,3     

3 discussing with students what they should 

know/be able to achieve by the end of the 

course. 

      4,2     

4 setting up the assessment criteria together 

with my students. 

    3,0       

5 self-assessment - when students were given 

opportunities to reflect on the work they 

have done in the course. 

    3,5       

6 presenting the objective of the lesson at the 

beginning of each lesson. 

      4,0     

7 connecting each lesson to the previous 

lesson or learning that has taken place and 

also connecting each lesson to future 

learning that will take place. 

    3,1       

8 explaining to students the connection 

between new, prior, and future learning. 

    3,2       

9 having students work in small groups with 

2-3 other students (group work). 

      4,5     

10 making students work with a partner (pair 

work). 

      4,2     

11 engaging students in discussion regarding 

the lesson in small groups. 

    3,2       

12 using situations in which students have the 

chance to apply the knowledge and skills 

they have gained. 

      4,1     

13 peer observation – when students observe 

each other’s work. 

    3,9       



14 peer assessment – when students assess 

each other’s work. 

    3,8       

15 asking questions during the lesson to assess 

the whole group progress. 

    3,5       

16 asking questions during the lesson to assess 

individual student progress. 

    3,6       

17 providing real time feedback on student 

work to all student. 

      4,0     

18 clarifying what good performance means.       4,0     

19 discussing the outcome of the end of the 

lesson. 

  2,6         

20 using admit cards or exit tickets to assess 

student learning. 

1,4           

21 motivating  students to compile a portfolio.   2,7         

22 using visuals (graphs, diagrams, charts 

etc.). 

    3,0       

23 in-class presentations.       4,5     

24 using anecdotal note cards. 1,2           

25 providing students with mock exams and 

feedback. 

    3,6       

 

III.     Think about your teaching practice and indicate to what extent you think the following changes might be 

attributed/related to the application of (some of) the formative assessment methods/tools. Your rating should be 

on a 1 - 5 point scale where 1 = not related at all  and 5 = closely related. 

    1 2 3 4 5 

1 My students have shown a greater interest in learning the 

language. 

    3,1     

2 My relationship with the students has improved.     3,7     



3 My students dare to ask more questions during classes.       4,0   

4 My students are not afraid of speaking in class.     3,9     

5 My students are not worried about tests.     3,5     

6 The involvement of my students has increased.       4,1   

7 The atmosphere in the classroom has improved.       4,2   

8 I feel I can achieve more with my students.     3,2     

9 I pay more attention to individual needs of my students.     3,1     

10 I provide feedback more frequently.     3,1     

 

IV. Indicate to what extent the application of the above methods and tools might also be useful for the improvement 

of the following skills. 

     Your rating should be on a 1 - 5 point scale where 1 = not useful at all  and 5 = highly useful. 

    1 2 3 4 5 

1 writing       4,1   

2 listening     3,8     

3 teaching       4,2   

4 language use     3,9     

  

V.                  Please evaluate the above part of the questionnaire by answering the following questions: 

1. Has this questionnaire encouraged you to reflect on your own teaching (for 

teachers)/ learning (for students) style?  

YES NO 

2. Has this questionnaire influenced your approach towards 

teaching/learning? 

YES NO 

3. Please assess the questionnaire you have just completed: 

length appriopriate slightly too long much too long   

specificity appriopriate slightly too specific much too specific   



clarity of statements: absolutely clear rather hazy very hazy   

4. Suggested amendments: 

        

 


