
  
 

Results of Initial Questionnaires for Students and Teachers  

Institute of Foreign Languages  

Vytautas Magnus University, Lithuania 

November- December 2015  

 

One of the intellectual outcomes of the FAB project is a survey which aims at finding out how formative 

assessment is reflected in the class from the student and teacher point of view. The survey was 

conducted at the end of the autumn semester, November-December 2015. Two online initial 

questionnaires were created and the teachers of the Institute of Foreign Languages at VMU were asked 

to complete them and invite their students, studying languages as mandatory or elective subjects at the 

Institute of Foreign Languages, to complete them as well. As VMU virtual learning environment hosts all 

subject courses taught at VMU - Moodle platform, the links to the questionnaires were posted there.  

 A five-point Likert-type scale was used to gather the responses to 26 questions and the 

respondents had to express their opinion by stating how often they notice (Questionnaire for students) 

or make use of (Questionnaire for teachers) the following practices during their foreign language 

courses. 

 202 questionnaires were filled in by students who study 14 languages at different levels: A1 – 

25.2%, A2 – 13.4%, B1 – 31.7%, B2 – 20.3%, C1 – 7.9%, C1/C2 – 1.5%. 24 teachers who teach 11 

languages responded to the questionnaire for teachers. The majority of the responses were received in 

November-December of 2015 (191), but a few answered in May 2016 (12) as the questionnaire is still 

open in Moodle. 

  Analysing the research findings it was found out that, according to the teachers, they are 

familiar with formative assessment and this practice, in their opinion, is quite common in their 

classrooms. The majority of the teachers’ responses to all questions were within the options of “always” 

and “usually”; even five questions (out of 26) were responded only by  the options “always” and 

“usually”: the majority (83.3% of all the teachers-respondents “always” and 16.7% “usually” try to make 

every student feel engaged in the process of learning a language, make sure their students understand 

what they are going to learn and what for (75%; 25% respectively), check if students have understood 



  
the material so far, treat language mistakes as a natural opportunity to teach them more effectively and 

correct students mistakes so that it does not encourage them (70.8%, and 29.2% respectively). 

 Analysing the students’ opinion to formative assessment practices it appeared that students’ 

opinions were more diverse, almost every question was evaluating using a full scale (even such 

responses as “never” were marked by some of the students). The most highly evaluated aspects of 

formative assessment which were evaluated by 95% of students as “always” and “usually” are as 

follows: teacher informs us about what we are going to learn and what for (Q 2); creating equal 

opportunities for students to speak (Q13); and I feel responsible for making learning progress (Q 25) (see 

Fig. 1). The students’ opinion on how they recognise formative assessment in the classroom is presented 

on the left and compared to the teachers’ opinion on the same questions on the right. 
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Fig. 1 Aspects of FA which were most highly assessed by students and teachers 
 

 It is evident that students’ and teachers’ opinion on the same issues are almost identical, but the 

teachers use the variable “always” less frequently, but the sum of the both options (“always” and 

“usually”) is almost the same – 95%-100%.  

 The aspect of formative assessment which is least favoured by teachers is the use of peer 

assessment (Q19) as only 20.9% of teachers “always” and “usually” create opportunities for students to 

assess each other’s oral performance; another aspect which was marked by teachers as not frequently 

applied in class is self-assessment in the language classes (Q18) where only one teacher (4.2 %) admitted 

always giving opportunities for students to reflect on their work and 45.8% admitted doing it usually. 

(See Fig. 2). 
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Fig. 2 Aspects of FA which were lowest assessed by students and teachers 
 



  
The students marked that 25.5% of teachers “always” make use of self-assessment and 28.2% do that 

usually, but they evaluated assessing each other’s work as the least practiced activity, only 10.4% 

admitted doing it “always” and only 15.3% - “usually”. With regard to self-assessment and peer 

assessment there were the highest negative evaluations received from students: 11.4% of them “never” 

reflect on their work done and even 26.7% “never” make use of peer assessment. One fourth of 

teachers rarely discuss the achievements of learning outcomes together with students (Q20) (37.5 % do 

that usually and 29.2 – always). The students’ opinion on this issue diverged: 36.6% admitted that 

teachers do this “always”, 25.7% - “usually”, 24.8 – “sometimes”, 10.4% - “rarely” and 11.4 – “never”. 

 It can be concluded that teachers assume they are familiar with formative assessment and 

usually use this practice in teaching their foreign language classes, yet they noticed lack of attention to 

some aspects such as organisation of reflection and self-assessment as well as peer-assessment 

activities, discussion of the achievement of learning outcomes together with students, providing 

detailed feedback on how students’ performance could be improved and others. They see that there is 

space for improvement in this area. The students’ opinions were more diverse and categorical; extremes 

“always” and “never” were more frequently used to express their opinion. The differences in student 

and teacher opinions may be accounted for differences in the level of the studied language which may 

cause application of different teaching and learning methods, also different languages taught and learnt 

which may require different approach to assessment and teaching and learning organisation. 
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